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(The presentation will begin shortly.) 

 

 

>> OPERATOR: The broadcast is now starting.  All attendees are now in "listen only" mode. 

 

>> Hello from the NASPA office in Washington, D.C. and welcome to the webinar "Beyond the 

Americans with Disabilities Act:  Inclusive Policy and Practices for Students with Disabilities in 

Higher Education” My name is Lucy Fort 

 

Before we begin exploring this topic, I would like to review some technical aspects of this 

program.  The webinar will last approximately 60 minutes and you should currently be able to 

hear my voice using your phone or computer speakers and view a PowerPoint slide on your 

computer screen. 

 

The slide you're currently viewing will advance automatically as you hear the program.  You do 

not need to advance it.  A copy of this presentation was e-mailed to you prior to the webinar in 

the same e-mail as your log-in instructions. 

 

If you experience any challenges with the visual components of this program, click on "help" at 

the top of your control panel. 

 

Those of you who have participated in previous NASPA presentations know that the presenter 

can't see your face for non-verbal feedback. 

 

To ask a question, please type in the section label called question in the control panel.  With 



that, I would now like to introduce you to today's webinar moderator, Scott McAward who will 

present today's program. 

 

>> Scott:  Welcome.  For those of you who were on the online a month ago, I think I ought to 

say something like "Can you hear me now."  But I'm going to go ahead and assume that you 

can. 

 

This is a disability community webinar, and I'm one of the co-chairs along with Eileen Berger who 

will join us later on in the program.  We welcome you from NASPA.  And this is a collaboration 

with AHEAD.  And this is a two-year process with updating and revising a book leading to this 

webinar.  So we're thrilled that you joined us tonight. 

 

And I want to give a thank to Lucy Fort. 

 

Without her, this would not be possible at all. 

 

I want to quickly introduce our presenters today and then turn it over so we you can hear the 

experts talk about this topic.  We have Mary Lee Vance from Purdue.  We have Kayla Parks.  

And Neal Lipsitz at the College of the Holy Cross of Massachusetts. 

 

I want to introduce my colleague Eileen Berger who will take us into the webinar.  

 

>> EILEEN BERGER: Thank you Scott.  We would really like you to read this disclaimer during 

or after the presenters and pay close attention to it. 

 

Today our, the book beyond the Americans with disabilities act is a reference book for all higher 

education professionals who work with folks with disability.  Today we will discuss why this book 

is needed and how to think beyond the ADA. 

 

The presenters will share with you how the work of disability services has been re-framed by law 

and practice in developing social models of service provisions. 

 

And our learning outcomes for today are knowledge regarding the new legal baselines set forth 

by the EEOC, understanding of current best practices and cross departmental collaborations, 

including disability service personnel and planning inclusive policy and practice. 

 

We hope to build awareness of inclusive service models that promote universal design, 

welcoming what diversity brings to every campus community. 

 

And recognize that disability service personnel are key partners in campus initiatives. 

 

Please remember I'm one more logistic point to type in your questions in the questions box as 

they occur to you during the webinar.  And the presenters will answer as many questions as time 

allows after our last presenter. 

 



And now Mary Lee will start us off with why this book needed to be written.  Dr. Vance?  Mary 

Lee? 

 

  

I think we are having some technical difficulties here.  But as soon as Dr. Vance is able to speak 

to us, she will jump right in. 

 

But meanwhile, I will be reading her description of these slides.  The time has come, in fact it is 

long overdue to start changing how we go about accommodating students with disabilities. 

 

We have an ethical responsibility to go beyond ADA and in order to do this we must collaborate 

with other departments, and resources to make the learning environment accessible for all 

students.  In brief, there are two words that best sum up this project.  Ethics and collaboration. 

 

The current NASPA ADA and disability issues monograph was published in 1994. 

 

>> Hello?  Am I on? 

 

>> EILEEN BERGER: Oh, yes you are now. 

 

>> Dr. Vance:  Yes, I'm so sorry.  I really don't know what happened. 

 

>> EILEEN BERGER: I was reading your script. 

 

>> Mary Lee Vance:  Thank you.  This book is long overdue. 

 

You must be aware of the impacts of these changes.  If they're not aware of the impacts of these 

changes, this could cause penalties such as loss of federal funding. 

 

There are two words that sum up this process.  Ethics and collaboration that we'll talk about 

further. 

 

The co-editors to comply came with seven running themes.  The first running theme was 

regarding the use of universal design. wherever you are in the world, for me it's very important to 

know where the bathroom is. 

 

So here are pictures from when I was in South Korea presenting a couple years ago at Seoul 

University.  You can see the signs above the bathroom.  The electronic door to the restroom 

had a sign in multilanguages as well as in braille.  It had pictures and arrows.  Inside they had 

two different sized toilets that worked, and grab bars and motion sensors.  Very intuitive. 

 

We struggled with utilization of person first of disability first language.  Due to the fact that not all 

people with disabilities identify as disabled, we agreed to use the people first language caveat, 

with my disclosure as otherwise. 

 



I have polio.  In the slide, you'll see the ice cream vendor prefers to be called captain Hook.  We 

wanted to discuss about the ADA not being the bar, but rather a starting point.  There are no 

penalties for exceeding ADA compliance.  In other words, you can go beyond. 

 

To go beyond the ADA is the difference between being a C average student in the class to being 

an A  +  +  + student.  The intent was to motivate to go above and beyond minimal ADA 

compliance. 

 

The button feature in the slide was used in the beyond the ADA transfer session on our campus.  

Transforming the university through collaborative experiences with TRUCE.  Getting people 

together for the common good. 

 

For running people further.  Ed Roberts, known as the father of the disability rights movement on 

the left.  During the early 1970s, he was advocated for the right to live independently. 

 

And on the right you'll see me and a group of activists. 

 

During the 1960s the focus was on the ability to sit wherever you wanted on the bus.  However, 

to this day, there are many of us still unable to get on the bus at all due to the lack of accessible 

public transportation. 

 

Students must learn to articulate and advocate for their rights.  There is much work to be done 

before disabled citizens are able to equally access all that society has to offer. 

 

Therefore the fight for disability rights is an ongoing battle. 

 

In running theme five, we talk about collaboration. 

 

Too often disability services personnel are left out of campus conversations on how to retain 

students.  In the case of wounded warriors they may not identify as having disabilities, however 

if academic adjustments have been made without them needing to self-identify, they will use 

whatever is available to help them meet their mission, which is to get a degree. 

 

We have a moral, ethical and may I add patriotic duty to add the tools necessary for success.  

For running theme six, we talk about disability as being an identity, and as such is just as real and 

valid as any other identity. 

 

In the beyond the ADA chapter on intersectionalty, we explore how being disabled is not in and of 

itself an isolated identity. 

 

For example, I identity as a person of color, as an administrator, and disabled.  In other words, I 

identify with many hats and no one theme describes me. 

 

We talk about how it takes a village to raise a child.  And in my opinion from years ago and all the 

different student services that I've been responsible for it, I have realized it takes a campus to 



graduate a student. 

 

Here you see a picture of a student in a chair with a service dog.  She is wearing her 

commencement gown and her dog.  As the student explained it, the dog was at all her classes 

and worked just as hard as her for this degree. 

 

In the other frame, you see my colleague and me wearing our commencement regalia.  We 

have the honor and thrill of seeing our students cross the stage at commencement.  In the end, 

that's what we work so hard to see in student affairs in personnel.  To help make graduation 

degrees a reality.  And student services makes a difference. 

 

Who needs this book?  I hate to say it in a way that is self-promoting.  But I do believe 

everybody needs this book.  This book will be helpful to any person at any administration level 

who wants to go beyond the ADA minimal standards. 

 

I would like to introduce the next speaker, Paul D. Grossman.  He will discuss why this book is 

needed by the student affairs professionals. 

 

>> Paul Grossman:  Thank you Dr. Vance.  Thank you everyone.  One of the most wonderful 

things about having students with disabilities on our post secondary campus is they are a 

valuable form of diversity. 

 

In learning how to accommodate them we develop better, more effective ways of teaching all 

students and that's the beauty of universal design. 

 

But we have to first hit the baseline, which is compliance with the law. 

 

And recently the law has been changed and in some ways improved or toughened and my 

objective today is to share with you the new baseline so if nothing else you at least come to this 

baseline. 

 

Next slide please. 

 

So there are federal disability anti-discrimination laws that cover us all.  And the two important 

ones are Section 504 of the rehabilitation Act of 1973.  And I would like to note that 1973 is a 

long time ago.  Certainly the time to have brought buildings into accessible standards as an 

example that existed all the way back to 1979. 

 

And title II of the ADA and Title III. 

 

Every institution that receives federal financial assistance is covered by Section 504, so that's 

nearly ever college in America.  Every program and activity of your college is covered.  Every 

individual with a disability, students, employees and visitors is protected from discrimination. 

 

And unfortunately every employee has the potential to infer non-compliance. 



 

If you're not also in services your grounds keeper, your security people, your adjunct people, 

you're still creating a large opportunity for non-compliance. 

 

Next please. 

 

So here are the basic requirements of these two laws.  Non-discrimination in admissions.  

Making every program and activity, not just your academic programs, accessible. 

 

Making all your new facilities or your alternate facilities since 1979 accessible. 

 

Ensuring there's no hostile environment on the basis of disability.  Permitting a student who 

needs service animal to bring service animals.  Permitting students who need mobility devices 

to bring them anywhere on campus where you permit people to go. 

 

And then we have auxiliary aids. 

 

One of the most misunderstood terms in current terms of the baseline is what does the term 

"reasonable" mean?  Reasonable does not mean reasonable in the view of the average 

professor. 

 

Reasonable means anything necessary to equal participation in the programs and activities of 

your school or whatever is necessary to quote best ensure valid examination results.  I'm noting 

best ensure being an even more demanding standard than is reasonable accommodation. 

 

With these exceptions.  An undue fundamental alteration.  An undue burden.  A personal 

service.  A direct threat to health and safety.  Reasonable does not include any of those 

burdens.  

 

Next please. 

 

These baselines, these requirements that have been around for so long have recently undergone 

their biggest change in 20 years.  Two very important changes in the passage of the ADA 

amendments act in 2008, which became effective in 2009 and the issuance of regulations by the 

EEOC in 2011.  And in 2010 the Justice Department issued changes in regulations.  These 

brought around six areas of change. 

 

And I'm going to skip a slide just to get to the next one, because we're going to go through each 

of these areas but you may want to look at the slide for review later. 

 

Next please. 

 

Let's begin with change number one.  Thanks to the ADAAA, there has been a huge change in 

the definition of disabilities. 

 



If all they're seeking is non-discrimination, not accommodation. 

 

If you have a student who alleges a hostile environment on the basis disability, it will be irrelevant 

whether they have registered with student services or have met the more rigorous task of getting 

services for a disability that require an accommodation. 

 

In almost 90% of court cases, this defense worked.  But since the passage of the ADAAA, 

congress has made it clear they want the courts to get to the merits. 

 

So, let's look at the new definition of disability.  First of all, many impairments are now going to 

be per se disabilities.  So there is a long list now of conditions like cancer for example or 

diabetes for example or certain psychiatric disabilities that if the student presents evidence they 

have a disability, that is sufficient to establish coverage. 

 

With regard to learning disabilities in regard to ADHD, which I realize are common in 

post-secondary education, there will still be a need for documentation, but now it will not focus if 

on did they good great grades, but rather looking at time, manner and duration.  How hard is it 

for the student concentrate and read? 

The bottom line good news is if you work hard with the student to develop them as a professional, 

they won't have wasted their education because they cannot qualify for accommodations and 

licensing exams.  The new law will make it much easier for them to qualify for those 

accommodations. 

 

Number two. 

 

Students with sensory impairments.  These are students who are Deaf, hard of hearing, low 

vision or blind.  They will be entitled now to a much higher level of accommodation. 

 

And really the bottom line is going to be whatever form of accommodation they want.  So let's 

say a Deaf student wants ASL, and you're used to given realtime captioning.  Or you give ASL 

and you want realtime captioning, the student's preference will be what you will have to do. 

 

Next slide please. 

 

Service animals.  I know this is one of the most difficult areas of the law for colleges and 

universities.  Let's be clear now.  Only dogs are service animals. 

 

And under some limited circumstances, miniature horses. 

 

Service animals must be trained and they must engage in a need-response paradigm.  In other 

words a person who uses the animal has to express the need and the animal has to address that 

need.  The animal can't just be there for comfort. 

 

Owners of service animal are only subject to limited questioning.  Is the animal subject to a 

disability and is the animal trained to perform tasks?  If that is answered satisfactory, then they 



must be permitted on campus. 

 

We're looking to whether there will be a duty to permit comfort and companion animals to the 

regular classroom.  Stay tuned. 

 

Number four. 

 

Wheelchairs must be admitted virtually everywhere on campus.  Traditional scooters, canes, 

walkers, the same thing.  Next slide please. 

 

But, in addition to that, there are new kinds of mobility devices that were not designed to provide 

mobility, but you may nonetheless have to admit them on campus. 

And the best example is that of a segue.  So something like a segue will be presumed to be 

acceptable on campus unless the college can demonstrate that this particular mobility device 

cannot be safely operated. 

 

And there is a five criterion test for that.  And I'm not going to go into that today.  But I just want 

to explain that if your campus does not have a policy for non-traditional mobility devices, you 

need to get one. 

 

Number five.  Slide number five please. 

 

There's been a huge change in ticketing.  And I don't pretend to be an expert.  This is a very 

detailed set of regulations with some frankly complex rules.  They cover things like companion 

seatings, ticket sales, pricing seats, transferring tickets in the secondary market.  What to do if 

you sell out of all seats. 

 

The point is you need someone on your campus who really understands and can implement 

these regulations.  If you have a big football stadium or graduation ceremony, somebody is 

going to need to understand how to implement these rules. 

 

Number five please.  Number six please. 

 

And lastly, I want to tell you that in the new Department of Justice regulations, there has been a 

whole new set of construction guidelines.  They're called the 210 standards.  And under these 

new construction guidelines, anything constructed after March 15, 2012 must meet the new 

standard.  Any alteration put in place after March 15, 2012 must be put into effect. 

 

There are four types of facilities such as swimming pools and exercise equipment for which there 

were never before standards.  And if you have a program that includes for example swimming, 

that program is now going to have to be accessible.  So if for example you have four swimming 

pools, at least one of those swimming pools will now have to come up to the brand new 

standards. 

 

There's also a new approach to housing in a place of education which refers to things like 



graduate housing and dorms.  And here, too, you're going to need to make yourself aware of the 

newest standards. 

 

This is not something for a disabled student services director to take care of.  This is something 

that requires the expertise of an architect. 

 

Next slide please. 

 

I'm going to wrap up because I'm out of time.  And the last point I want to make is if you 

constructed a building since 1979, which covers a lot of time, and you did not meet the then 

extant architectural standards, you're going to have to go back and fix that building to come up to 

standards.  But it won't be the old, existing standards.  They'll have to be the new standards.  

So if you met the old standard when you built the building, great.  But if you did not, you're going 

to have to come up to the latest standard.  Thank you very much. 

 

  

>> Okay, thank you Paul.  As Paul has illustrated, there have been many important changes and 

clarifications since 504 and the ADA were originally passed understanding the minimums is 

essential to remaining in compliance.  But what is becoming increasingly clear is simply 

adhering to a compliance model alone won't get us to where we are trying to go. 

 

If we want to ensure equal access, we need to look beyond accommodation to proactive 

planning. 

 

In practice, some people may think of accessibility as the process of accommodating individuals 

who experience disability. 

 

This book makes the case that the accommodation process by itself is insufficient as a means of 

ensuring equal access.  And that institutions MUST plan ahead and ensure accessibility in the 

design stage. 

 

Both for the built environment and the curricular or student service environment. 

 

Next slide please. 

 

Post secondary institutions who receive federal funds have a responsibility to ensure equally 

effective communication. 

 

What this means has changed.  Because we have shifted to online asynchronous processes.  

It was reasonable to provide a human aid when a person had to come onto campus anyway.  It's 

not necessarily reasonable to provide a human aid when everyone else is able to access 

services directly, 24/7 through comprehensive websites and online portals. 

 

Unfortunately due to surveys conducted through WebAIM most colleges and universities are 

facing a serious gap through what is currently deployed through institutional websites and 



learning management systems and what established web accessibility standards outline for best 

practice. 

 

Any college or university active in today's environment must be aware of the legal landscape to 

reduce the potential for discrimination to occur. 

 

A short foray into head lines over the last several years reveal dear colleague letters, legal 

settlements, notices of proposed rule making, as well as additional guidance that has been 

released by the Department of Education and the Department of Justice office for civil rights. 

 

To confirm that schools who require students to use inaccessible technologies are violating civil 

rights. 

 

The technology chapters of this book provide a solid explanation of why accommodation alone 

cannot get us to where we need to go. 

 

Institutions must think critically and reflect on current approaches to publishing online information 

and deploying online services.  The way we approach managing, creating, adopting and 

deploying media assets in an online environment makes a real difference in the experiences of 

students down the line. 

 

We should choose our path carefully. 

 

From technology procurement to website design to learning management systems, textbook 

adoption, library resources, there are many specific areas in which an institution can accidently 

or inadvertently create barriers. 

 

Next slide please. 

 

As educators, we have an ethical responsibility to design learning that is equitable. 

 

Many institutions have a statement to speak to all the protected classes present in our ranks.  

Yet when we fail to appreciate opportunities that can reduce barriers proactively, we end up 

continuing to reinforce models of diversity that allow individuals to experience significant barriers 

before being recognized as eligible to make a request to receive accommodation. 

 

It makes a lot of sense to include universal design when trying to improve access. 

 

Institutions are encouraged to review curriculum access.  To make sure online engagement 

points are tested for usability on a variety of devices.  And to conduct end-user testing with 

people who rely on AT and use that feedback to make informed practice. 

 

One of the themes that is reinforced throughout this text is the notion that disability services 

cannot do it alone.  The work of ensuring equal access requires us to reach across historical 

divides and find common ground or a sense of shared responsibility. 



 

Accessibility must be a shared responsibility, because like any complex issue, it is best 

understood when we can view the situation from unique vantage points.  And incorporate these 

different perspectives in developing our institutional response. 

 

For example, disability services will understand the disability experience and can help bring end 

users into the conversation. 

 

Technology services understands technical requirements.  Faculty and instructional support 

understand curriculum requirements. 

 

And marketing will understand look and feel issues, which do affect usability and ease of access. 

 

The notion that we can look beyond the boundaries of our walls to forge relationships with 

community partners is also key. 

 

So too is the notion that curriculum should help our institutions and graduates understand real 

world challenges and the ability to address them proactively.  Community-based learning can 

hold enormous appeal. 

 

Many of the problems that we're trying to solve require us to step outside of current practice and 

reimagine how we conduct business as usual.  Defining timelines and scope is critical.  And for 

many institutions, moving forward will mean challenging assumptions. 

 

This text provides guidance for institutions who wish to model best practice in both policy and 

practice.  It is a text that reinforces the need to work collectively, through a sense of shared 

responsibility and to transform experiences.  And provide an opportunity to learn and grow.  

Collaboration is critical. 

 

I would like to introduce co-editor Neal Lipsitz who will discuss the theme of us text. 

 

>> Neal:  Thank you Kayla.  I'm going to organize my comments around the four themes that 

represent the four sections of the book.  Chapters 1-3 are incorporated within the ADA and 

changing disability pedagogy. 

 

Emerging and growing populations and their impact on higher education is 6-8.  And finally best 

practices includes chapters nine through 20.  I'll demonstrate how the book is relevant for 

specific student affairs areas and for those with whom we collaborate. 

 

Next slide. 

 

Paul has already provided an overview of his chapter on the changes in the ADA.  In chapter 

two, Jean and Dina discuss the academic models of disability.  They offer suggestions for 

introducing inclusive, person affirming approaches.  They suggest that the development of 

progressive disability services is possible with the emergence of sociocultural disability models. 



 

And progressive models of disability and the pursuit of universal access represent a direction, not 

an end goal, but more of a process, unquote. 

 

By moving from a medical model, and that looks at individuals and what needs to be done for 

those individuals, to more of a sociocultural model where disabling barriers are outside of the 

individual.  We can see the benefit of universal design, which is addressed by Cheryl Bergstaller 

in chapter three. 

 

She presents universal design as a way to accommodate the needs of all students.  Multiple 

teaching approaches, multiple methods to encourage student engagement, and finally multiple 

assessment strategies. 

 

The medical model under which disability methods continue to practice.  That embrace cultural 

and social models.  This movement is reflected in department titles that are moving away from 

support and even service to resources and facilities. 

 

And by the updated standards for disability resources and services these were adapted by the 

council for the advancement of standards in higher education in 2013. 

 

Access is a shared responsibility and student affairs professionals must get on board especially 

with an increasingly diverse student body, including growing numbers of students with 

disabilities. 

 

Next slide. 

 

In chapter four, Rachel Luna provides an overview of the use and challenges of technology.  

Including some guidelines and benchmarks for achieving accessibility and resources for 

accessible practice. 

 

In technology is used to create higher ed environments without proper regard for accessibility, 

then students with disabilities are left with no way to have full membership within the community.  

Electronic accessibility barriers can affect the success and persistence of students with 

disabilities. 

 

This chapter offers a context for why it's mandatory in technology.  An overview of technology 

use in student affairs and related challenges.  Examples of guidelines and benchmarks for 

achieving accessibility and resources for accessible practice. 

 

In chapter five Gaeir Deidrich talks about accessible technology across the institution.  This 

chapter offers background and ideas that you can use on your own campus to help ensure that 

students with disabilities aren't casualties in the technological revolution. 

 

As student affairs professionals continue to adopt and use emerging technologies, we must 

adapt to be legally compliant and socially just.  And rather than focusing on our lack of technical 



knowledge, student affairs professionals can continue to do what we do best.  Ensure that the 

needs of students with disabilities are not forgotten, articulate a full vision of full inclusion and 

working to maintain a campus focus on meeting the needs of all students. 

 

In chapter six, John Nickelson describes today's veterans. 

 

In chapter 7, Tom Thompson talks about the needs for higher ed and intellectual disabilities. 

 

In chapter 8, Loraine talks about how we can foster success for students with hidden disability.  

They describe this heterogeneous population, areas in which they students may struggle and 

opportunities more a more inclusive culture. 

 

When a campus takes steps to make its veteran population more visible, when funding dries up, 

then the campus will remain a place that sees veterans as a member of the family.  We should 

these obligations as an opportunity to make our campuses more dynamic, more expansive and 

more inclusive.  Embracing veteran students is an opportunity to embrace the core function of 

higher ed to advance the common good. 

 

Higher education prepares students for a career, provides personal enrichment and helps them 

become informed citizens.  These goals are important for all students and we must support 

them for all students. 

 

Tasks that naturally fall within the skill set of student affair professionals are engaging students at 

transition points, offering campus wide outreach and training and ensuring disability awareness. 

 

The final section of the book provides examples of best practices in student affairs and disability 

services.  These 12 factors provide a wide variety of topics. 

 

Funding, partnerships, cross campus collaboration.  Infrastructure for built and online 

environments, the transition to college, successful employment outcomes, inclusion in 

competitive and recreational athletics, students housing, study abroad, international students, 

conduct violation, intersectionalty and advocacy for the highest levels of access. 

 

I've just chosen a few examples from the book. 

 

When it comes to housing for example, Ed Director of life at the College of the holy Cross allows 

students to select rooms that need updates and making incremental improvements to gradually 

increase the ADA living areas. 

 

Possible psychological barriers should be considered.  We have to be careful not to isolate a 

student when providing housing.  Housing is essential to have collaborative efforts between all 

departments involved.  Dining, physical plant, et cetera. 

 

It can be difficult for students with disabilities to take advantage of study abroad opportunities due 

to lack of information, inadequate funding and insufficient collaboration between home 



institutions and international programs.  Home institutions should communicate with 

international host programs to ensure that the facilities they provide like housing, meal plans, 

transportation, et cetera are not limited in the scope of their access. 

 

It's also important to provide sufficient information as to where students can access the 

resources they might need when they're abroad.  How to contact the appropriate personnel and 

how to better advocate for themselves in an unfamiliar environment. 

 

When it comes to accommodating international students, Bee Awani at Santa Fe college says 

that language issues, and the constructions of different disabilities across the world offer 

additional challenges.  Working with multicultural officers can help with these. 

 

It requires additional sensitivity when it involves students with disabilities, specifically in being 

able to distinguish between a behavior that's related to the disability rather than a student's 

voluntary transgressions of college policy. 

 

Matthew Springer, who is the director of disability services at Indiana University Southeast talks 

about accessible recreation and athletic opportunities and those extend the concept of universal 

design to sports facilities. 

 

Examples include investing in gym equipment that can be used of people with all abilities.  

Adaptable components that can be adjusted for height.  And rather than segregated areas for 

adaptive and non-adaptive equipment, institutions can provide an integrated space with 

equipment that meets the needs of all users. 

 

Dan says it's important that senior level administrators recognize the value of universal design 

and support initiatives aimed at expanding overall access proactively and collaboratively. 

 

Next slide? 

Thanks. 

 

Inherent in the roles of professionals in both disability services and student affairs is the need to 

work as agents of change.  To spread the word that accommodation is just one part of our 

proactive collaborative work.  We have an ethical responsibility to build flexibility into the system 

so that more people can achieve their goals for post-secondary education. 

 

At this point, I would like to turn things back over to Eileen who will walk us through some 

questions. 

 

Thank you. 

 

>> EILEEN BERGER: Thank you Neal and thank you to our incredible, knowledgeable 

presenters. 

 

We do have some questions from folks.  Our first question will be and the panelists can feel free 



to jump in.  Do comfort animals fit into this?  Or under service animals?  This is from Gianne.  

A question.  

 

>> So comfort animals and service animals are two very different kinds of animals.  Service 

animals, it's almost useful not to think of them as an accommodation, but just as a right.  And as 

long as the animal is a dog and it fits the definition of a service animal, it should just be admitted 

on campus. 

 

Comfort animals are very different.  Because a comfort animal's role is a passive role.  It's just 

its presence is a comfort to the person who uses the animal.  So for example you might have 

documentation from a veteran.  And the veteran's doctor says as long as the doctor can have 

the comfort animal with him or her, I can greatly lower the amount of medication this individual 

needs because they suffer less from anxiety.  Or maybe they're less afraid of attack. 

 

So given the animal's different role, there is a need for greater documentation.  There's a need 

to go through disabled student services.  And at this point, the law providing the opportunity to 

have a comfort animal is really HUD, 504 law and it pertain to dorms and common areas. 

 

The unsettled area is whether the Department of Education office of civil rights will extend that 

same principle to the classroom.  And at this point that's just not settled. 

 

>> EILEEN BERGER: Thank you Paul.  This question may be another one for you as well.  But 

others are free to answer. 

 

So if a Deaf or hard of hearing student wants to change their preference for any accommodation 

at any time, do we have to grant the request regardless of how many times they want to change 

it?  And that's from Howard Hynes Jr.  

 

>> Paul:  Let me add one more thing to the animal issue and then get onto your second 

question.  When you're talking about universal design, then admitting the comfort animal to 

other areas beyond the dorm is going to be a good practice. 

 

There are individuals for whom having the comfort animal is the only way they're going to be able 

to go to school and maintain their own psychological equilibrium. 

 

With regard to the second question, I'm sorry, but I can't give you a concrete number.  But at 

some point there is such thing as an undue burden.  And if a student's choices are you know 

without any rational basis and an absurdly large number of times, of course there is a limit. 

 

But I'm concerned because there are many Deaf students who class by class, depending on the 

course will have different needs.  For some courses, it may make very good sense for that 

student to have a realtime captioner.  And for another course it may make very good sense to 

have ASL. 

 

For example in a science course with lots of technical language, realtime captioning may be best.  



Whereas in an English seminar, ASL may be best. 

 

I'm a little reluctant to answer beyond that because I just don't know the details. 

 

>> EILEEN BERGER: Okay, is there anyone else who would like to speak to that question?  If 

not, we'll move onto the next question. 

 

>> I would just have to agree with Paul, Eileen.  That you would have to know the details of that 

particular case.  What are that student's capabilities and functional limitations, what are the 

courses that the student is in, and what are the accommodations being asked for, what are the 

accommodations that do or don't meet that student's needs.  You would really have to know the 

details of that particular situation. 

 

>> EILEEN BERGER: Well, thank you Neal. 

 

The next question from Matthew Peterson, to what extent is a university required to ensure equal 

access for students with disabilities in study abroad programs? 

  

>> I'm going to give you the legal answer which is contrary to the universal design answer.  Most 

of the courts, although not all of them, have held that the duty to provide academic adjustments 

and auxiliary aids does not extend overseas. 

 

So everything that you do within the United States including making admissions determinations 

and grading papers when the student comes back from the overseas experience must be done 

on a totally non-discriminatory basis.  But if you ran a course in London in a non-accessible 

castle, section 504 according to the majority of courts does not apply to that situation. 

 

But from a universal design basis, that is not the case at all.  I do know of a few cases where 

schools decided that a student let's say with a severe mobility impairment who wanted to learn 

Chinese was permitted to go to a Chinese community, a monolingual Chinese community inside 

the United States and live with a monolingual, I think it was a mandarin-speaking family and gain 

their credit that way. 

 

So people can be creative about this.  And people can apply universal design. 

 

But the law is not very helpful here. 

 

>> EILEEN BERGER: Is there any other panelist who would like to speak to that question?  If 

not we'll move on. 

 

Linda asks what suggestions do you have about beginning discussions with faculty about quote 

unquote technical standards for students in professional programs whereas it's long been 

assumed that physical characteristics such as having use of both hands for example practicing 

surgery is necessary for the program. 

 



Technical standards for students in professional programs. 

 

>> Kayla:  I can jump in on this one.  I think that it's important for academic programs to not only 

make their centers based on assumptions, but to seek out professionals active in a field who do 

live with a disability and who are able to do the work in that field.  That's the best way to 

challenge assumptions. 

 

There's some great resources.  Exceptionalnurse.com is a great resource that I have referred 

faculty to in the health sciences.  Seeing some clear examples about how accommodations can 

be made is helpful in challenging the assumptions. 

 

At times having legal counsel way in to see if it meets the needs of the department and also helps 

the institution.  So bringing in that legal counsel can be helpful at times. 

 

Do others have thoughts to share? 

 

>> Yeah, Kayla, picking up on that is the idea of successful students.  But also the idea of finding 

faculty who have had success with students.  Faculty who have stories to tell who demonstrate 

success with students in this area would be useful to talk about with and get those discussions 

going with faculty. 

 

>> EILEEN BERGER: Thanks Neal.  Our next question is from Claudia.  And she asks are 

there any plans to include quote work preparation unquote programs to better serve students 

with disabilities after graduation? 

It sounds like a question where you would consider working with a career office especially in a 

professional or licensure program to serve students with disabilities after graduation. 

 

>> So maybe somewhat related to that, a best practice that we highlight in the book is 

Northeastern University's new Connect program.  It's an example of at least a model during 

undergrad experience can lead to successful employment outcomes.  It's based on 

partnerships between career services, disability services and the cooperative education program 

that they run. 

 

I know that Northeastern has the five-year option where you can go out and do co-ops and the 

cooperative education program is a part of this. 

 

They participate in internship opportunities and then transition right into paid employment.  It's 

not exactly what you're asking for after graduation, but it's certainly something that can be done 

during the undergraduate example. 

 

>> EILEEN BERGER: Thank you.  Our next question is from Lianna.  How do you create buy-in 

from administration who do not understand and see the benefits of going beyond the basics of 

the law.  In other words our theme is going beyond compliance, and how do you get that kind of 

buy-in from administrators who don't see that it is their responsibility to do that? 

  



>> Mary Lee:  I think it's important that when you talk to administrators in particular they like 

numbers.  They like figures.  They like data.  So it's not enough to go to an administrator and 

say you really oughta buy a ramp.  Or you really ought to do this or that because it's the right 

thing to do.  Because that doesn't really speak to their sense of fiscal responsibility and all the 

other areas that they oversee. 

 

One of the things to do is to provide data regarding the number of students and you provide 

examples of best practices.  And also you just keep trying to present, you know, information that 

would help them understand that by doing this it's not about the one student in a wheelchair that 

we know about. 

 

It's about the public who may be the little old lady who wants desperately to give the university 

money but can't because the ladies room is not accessible and the meeting room is not 

accessible. 

 

It's looking at the other areas of what is important to the administrators and say this is what you 

need to do.  Even though the ADA says you only need a bathroom that is large enough for a 

wheelchair to go right in, if someone has a scooter, it's not going to work with them.  Or if they 

have a care taking responsibility with someone who is another gender, or if they have children.  

It benefits other individuals who may need the space and the ability to navigate in more of a 

private environment. 

 

It's going beyond the ADA and continuing to work with them.  It's not a vast process.  It's slow.  

We have to keep building.  And then that's where the students as advocates is critical. 

 

So when we talk about one of those running themes, one of the pieces is having the students 

take up some of that challenge to address to the administrators.  The administrators listen to 

students, not so much the faculty and staff. 

 

>> EILEEN BERGER: Is there anyone else who would like to speak to this question? 

 

>> Kayla:  Yeah, I think it's important to recognize that when we're talking about a universal 

design approach, we're talking about improving educational outcomes for a very wide range of 

diverse learners. 

 

I like to tie the work into institutional priorities around student success, student completion.  I 

think there is some good data that can be used when you look at some of the federally funded 

initiatives that focus on universal design and improving educational outcomes. 

 

There's good data to suggest that accessible instructional materials, these are things that can 

help all students be successful. 

 

>> EILEEN BERGER: Thank you so much Kayla.  I think we're out of time. 

 

I'm so sorry.  I'm afraid we're out of time.  We want to thank you all for participating.  We hope 



to see you in Baltimore at the NASPA conference.  Or in Sacramento at the AHEAD conference.  

We will be presenting about the book as well. 

 

Please contact our presenters with your great questions.  I didn't get to even half of them.  They 

are great questions.  We could have a whole nother webinar. 

 

At this point, I would like to welcome your continued questions and feedback.  And to join the 

disability KC if you're not already a member.  We welcome your participation and hope to see 

you at the national conference on March 17th at 11:05 a.m.  You can ask your questions in 

person. 

 

I would like to thank you for your participation and turn our webinar or program back over to Lucy 

Fort. 

 

>> LUCY FORT: Thank Eileen.  We want to express our gratitude to the speakers and to the 

disability knowledge community for all your time spent preparing this material. 

 

Participants within the next few weeks following this program will receive a recording of the 

webinar as well.  Again, we want to say thank you to everyone for participating today and we 

hope you enjoy the rest of your day. 

 

 

>> OPERATOR: The organizer has ended the session and this call will be disconnected.  

Good-bye. 

 

(The presentation ended at 2:59 p.m. ET) 

 

 

  


