ILLINOIS LEADERSHIP™ PHILOSOPHY

At the University of lllinois at Urbana-Champaign, we
believe that all students can exercise leadership.
Leadership does not require formal authority or position
and can be practiced by anyone interested in making a
contribution and influencing a more positive future.

Leadership is a process of mutual influence directed at
achieving purposeful results. The development of
leadership begins with personal initiative and aware-
ness: understanding one's passions, motivations,
strengths, limits, and personal values. The process of
self-discovery is ongoing, and the pursuit of leader-
ship requires perseverance and a commitment to
perpetual learning.

Building trusting relationships is essential for the work
of leadership. Leadership never happens alone. By
incorporating the diverse skills and viewpoints of
others, individuals are empowered and group energy is
mobilized to pursue collective goals. The practice of
leadership is ethical in nature and includes a responsi-
bility for the rights and welfare of those inside and
outside the group.
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ILLINOIS LEADERSHIP™
SKILLS AND ATTRIBUTES

SELF DEVELOPMENT
Self Awareness
Self Management

INTERPERSONAL DEVELOPMENT
Relationship Building
Communication Skills

Ethical Practices

Team Development

ORGANIZATIONAL/GROUP DEVELOPMENT
Leading Change

Project and Program Effectiveness
Systems Thinking

Community Building

TRANSITIONAL DEVELOPMENT
Sustaining Leadership



A Place at the Table

An Interview with Dr. Mildred Garcia, President, Berkeley College

BY NANCY GRUND

Mildred Garcia has served as president of Berkeley
College since 2001. Berkeley, a career college, is
comprised of five campuses throughout New York and
New Jersey and enrolls some 5,000 students in two-year
and four-year programs leading to business degrees.

Previously, Garcia was vice provost for academic
personnel at Arizona State University (ASU) West
Campus in Phoenix and associate director of the univer-
sity’s Hispanic Research Center, reporting directly to the
provost and campus executive officer. Prior to that posi-
tion, she was associate provost for academic affairs at
ASU and was a tenured professor in its Department of
Social and Behavioral Sciences.

Earlier in her career, at Montclair State University in
New Jersey, Garcia was assistant vice president for
academic affairs, responsible for managing and planning
a $34 million academic affairs resource budget. She
began her career as a dean of students—chief student
affairs officer—at Hostos Community College, City
University of New York.

Throughout her career, she has participated in a number
of programs including the Bryn Mawr Program for Women
in Higher Education, The Millennium Program of the
American Association of State Colleges and Universities
(AASCU) and the Institute for Education Management
and Seminar for New Presidents at Harvard University.
She has published extensively on diversity issues and was
recently appointed to serve on the Advisory Committee
of the National Science Foundation’s Directorate for
Education and Human Resources and will serve as the
upcoming chair of the Center for Race and Equity, spon-
sored by the American Council on Education (ACE).

Garcia holds a doctorate of education from Teachers
College, Columbia University in higher education admin-
istration with a specialization in administration and
organization.

How would you describe your transition to the presidency
and how did you prepare for this career change?

“It took me two weeks to make a final decision on this presi-
dency and it was a very interesting process. I had worked at
community colleges, comprehensive and research universities
and was ready to make my next move, but I was looking
primarily at four-year comprehensive universities.

Berkeley was looking for one president for its entire system. I
was on the board of Berkeley for nine years. When the
chairman of the board from Berkeley approached me, I thought
the board wanted me to head the presidential search
committee. Instead, I learned that the board had found a
candidate that members unanimously approved. It was a big
surprise when I learned that candidate was me.

I used my network of friends and colleagues around the
country for opinions on this move and the future of higher
education. Nearly everyone I talked to agreed this presidency was
a good move. [ also have a dear friend who reminded me that I
always said if I became president of an institution I wanted it to
be a diverse institution in an urban area that could help first-
generation students, underrepresented individuals, and others
reach their goals. Berkeley met the majority of those criteria.

Through the process, I learned that I had bought into the
plumage of higher education. I had worked hard to be
accepted. I had published. I was a full professor with tenure. In
the end, I had to look in the mirror and ask myself how willing
was | to take a risk.

My transition to president has gone smoothly. It has been
great so far. I have no regrets. I am still a teacher at heart and
there are days when I miss going into the classroom and
conducting research, but I realize the importance of this work.
I enjoy sitting at the policy table and representing this institu-
tion nationally. I am now in a position to effect change and
improve students’ lives.”
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What experiences have contributed most to your success as
a president?

“Throughout your career, you are always preparing for what
you want to be. I did not have a clearly delineated plan and I
did not decide to become a president until late in my career.
My experiences at different types of institutions have served
me well. At Arizona State, I came to understand the whole
area of federal research and the nuances of a research institu-
tion. At a community college, I learned the important role it
plays in teaching and the true connection to the community.
At Montclair State, a comprehensive university as highlighted
by Ernest Boyer, there was a greater struggle to understand its
true mission and balance teaching, research, and service. Each
college and department strived to accomplish its role given the
multiple priorities.

The traditional way of becoming a president is to work
your way up through the academic side of the institution. I
would argue that my experience gave me more skills and a
broader knowledge base. I constantly pull from things I have
learned at all of the different types of institutions where I
have worked. For example, how money was allocated for
research at Arizona State University gave me ideas for systems
at Berkeley to fund faculty development to keep faculty at the
cutting edge of their disciplines.”

In what ways is student affairs work at a college of busi-
ness different or similar to student affairs at a traditional
college or university?

“I am a former chief of student affairs, which we now like to
call student development.

Berkeley is a teaching institution where there is a love of
learning, teaching, and watching students progress. The
majority of students are very focused on their careers and they
have a clear direction or road map when they get here. Career
Services provides internships to ensure that students gain expe-
rience in the fields in which they want to build their careers.

Like other institutions, a big part of student development
is getting to know students—their academic lives, dreams,
hopes, aspirations, and fears. We spend a good deal of time
validating students and setting high standards for them to
reach. The college and student development staff must make
certain that students have access to the tools to reach those
high standards. This is done through learning groups, study
groups, early warning systems, and peer centers that student
development provides to help students reach their aspirations.

Student development professionals play an important role
as the eyes and ears of an institution. We look for answers to a
whole range of questions. Who are our students? What are
their expectations? How do we help them reach their goals?
How do we help students after graduation?

Student development also works hand-in-hand with students
to make them successful not only in college, but also as citizens
in a democratic world. Once our students leave Berkeley, they
need to be committed citizens who can think critically, vote,
work in communities, and become economically independent.
Student development helps to make all that happen.”

What are the biggest challenges today for institutions like
your own?

“One of the biggest challenges for institutions like Berkeley is
gaining acceptance in the higher education community. One
of the strengths of the higher education system in this
country is the ability to match different types of institutions
to different types of students.

All my life I have been fighting for equality and social
justice for individuals. Now, with Reauthorization of the
Higher Education Act before us, I am doing the same thing
to bring recognition and respect to institutions like Berkeley.
am blessed to be in two states that require our institution to
make general education courses a big part of our curriculum.
I firmly believe our students must have a foundation in
general education and the liberal arts and sciences to be well-
rounded individuals.

Further, Berkeley College is accredited by the Middle States
Association of College and Universities. We must meet the
same standards as our peer institutions. We teach our students
to be open to different ways of viewing the world and accept
difference. It is important for higher education and the indi-
viduals within it to be open to different types of institutions
and ways of seeing the higher education world.

At our institution we are providing students the social
capital skills in addition to the academic skills. Berkeley is not
for everyone, but it is a wise choice for those who want to be
at a student-centered campus, learn in small classrooms,
perhaps stay close to home, and focus on careers. Our Career
Services Office works with students on portfolios, resumes,
and work samples. Students learn to research prospective
employers and interview for jobs, right down to speaking and
dressing appropriately.

We are not ‘less than’ any other higher education institu-
tion. Rather, we are ‘one of.” Not every institution within
each sector is stellar, not every institution gets a great report
card. Why then are we painting the for-profit world with one
broad stroke? If you look at institutions in terms of outcomes
the questions we need to ask are— Are students learning? Are
they graduating? Have we produced citizens learning to live in
a democratic world? We are proud of what we do and that
there is a place for an institution like Berkeley.”

Looking at higher education generally, what are the most
critical future concerns?

“Higher education must adjust in new ways to welcome indi-
viduals from different backgrounds. If we are to help our
country in the areas of research, in workforce training, and in
providing leadership, higher education must find ways for
non-traditional students to succeed.

We need to reevaluate our universities and the systems
currently in place and confront what is happening in society.
We simply are not graduating individuals from underrepre-
sented groups at the same rate as other students. With the
huge demographic shift in this country, graduating students
from underrepresented groups is critical.

On the issue of financing, we must look at how states are
funding higher education and ask ourselves to what extent are we
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placing a priority on higher education. We need to look at the
resources allocated to different institutions and revisit these prior-
ities from pre-kindergarten to college. Are we truly committed to
educating everyone who deserves access to higher education?

In addition, we are grappling in the higher education
community with how technology is changing the way we
teach, learn, and discover. We need to reexamine if it is truly
changing the face of higher education.

Our partnerships with the business world and with pre-
kindergarten through grade 12 are increasingly important. What
do our students need and what are businesses and business
owners seeking? Our institutions should be open for review,
sharing our curricula with experts in the field and working
hand-in-hand to best prepare students for the world ahead.”

A major part of your research has concentrated on equity
in higher education. Can you give a few examples of
successful diversity initiatives?

“At Berkeley, no group is in the majority and we want to keep it
that way. Those institutions that have been most successful in
implementing diversity initiatives take diversity very seriously
on their campuses. There is an understanding of the impor-
tance of diversity in faculty development, in transforming the
curricula, and in campus climate.

My different administrative roles and my research have
allowed me to see the importance of the first-year experience for
all students. At Berkeley we are examining the First-Year
Experience and see it as a wonderful initiative tied to learning
communities. First-year students become part of a cohort
working with faculty and student services. Students develop
friendships, broaden their understanding and acceptance of
others, and learn together as they pursue their academic goals.

At Arizona State, writing groups for junior faculty were very
successful. Comprised mainly of women and faculty of color,
group members were provided advice on publishing, reviewed
each other’s manuscripts, shared teaching strategies, and openly
discussed the roadblocks to tenure.

At Montclair State, we offered a first-year experience for
faculty that teamed new faculty with experienced faculty
members. Participating new faculty carried a reduced course
load and spent time attending workshops and immersing them-
selves in the culture of the institution. We created an
environment in which faculty members could make connec-
tions and bond with other faculty members.

While there are many successful initiatives around the
country, we must continue to look at why students of color are
not graduating at the same rate as others and why young men,
particularly African American and Latino men, are not
enrolling in college. We must examine the number of faculty
members leaving higher education and ask questions about why
they are leaving. Where are they going? Institutions need to be
introspective and understand that faculty members from under-
represented groups need a welcoming campus environment. 1
have talked to individuals who have spent a full year at institu-
tions and never been invited by colleagues to lunch. When we
bring people to campuses, we must help them navigate and
embrace the culture of the institution.

Another issue is the appointment of individuals to the presi-
dency. Often, senior administrators of color interviewing for
top positions have the necessary experience, make it through
the search committee, are presented to the appointing authority,
and then are not appointed. Chancellors and boards of trustees
must honestly assess the skills needed for an individual to
become a president and choose the candidate that is the best
match for the institution.”

Given all of your academic experience, what do you think
is the optimal environment for student learning?

“First and foremost, from the moment a student enters an
institution to his or her graduation, the campus environment
is primary. No matter what type of institution, students must
be constantly validated.

Faculty who work with diverse students and who can relate to
students and share their own academic and professional back-
grounds are critical. In the classroom, students connect with
someone who is passionate about teaching. For the research
faculty, it is engaging students in their research. No matter how
high the bar, the faculty and campus environment should
support students in reaching it. The whole notion of validation
revolves around the reinforcement of ‘you can make it

Optimally, we must find ways to help students bond to an
institution, particularly first-generation students. They need to
know that attending a college or university does not mean giving
up their families, their cultures, and their identities. We need to
provide a risk-free environment in which they can reach their
full potentials and in which they can learn from each other.”

What changes are you implementing at Berkeley to create
that type of environment?

“We are about to institute the First-Year Interview Project to
learn from the students what will make them feel comfortable
and part of their new environment. Student development
professionals will meet face-to-face with each new student
during their first quarter at Berkeley. This project will ulti-
mately help us know who we serve and what our students
bring to the table.

We will also be providing a New Student Experience to
connect learning communities with student life outside the
classroom. For example, if the English class is reading
Shakespeare, through the New Student Experience they may
see “Hamlet” together. A business class may visit the New
York Stock Exchange to reinforce its business coursework.
Together, both student development professionals and
academic affairs will provide a holistic learning experience.

Additionally, we always want to hire faculty who care about
students and who take the time to get to know and to under-
stand students. The bottom line is that a caring faculty creates
a learning environment in which students are validated.
Learning becomes a contract between students and the insti-
tution. Students commit to working hard with us and we
commit to helping students walk across the stage at gradua-
tion. We help students, faculty, and staff keep their eyes on
the prize.”
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LIABILITIES

Swap and Sue:

The Recording Industry Battles the Internet

BY PETER LAKE

’ I Yhe ancient Romans believed “nihil dictum quod non dictum prius” trans-

lated loosely to mean “nothing said has not been said before.” In this

country, where we theoretically disagree with this belief and ascribe to the origi-

nality of virtually every thought, our laws aggressively protect many types of

intellectual property. In 1998, Congress reaffirmed and amplified protection of

copyright in popular music with what is known as the Digital Millennium

Copyright Act (DMCA). This act gives copyright holders powerful legal tools to

enforce their rights. The most well known representative of copyright holders in the

music business has been the Recording Industry Association of America (RIAA).

With the demise of massive, free file
sharing sites like Napster and the era of
wholesale music looting, came a whole
new force in music downloading—
peer-to-peer file sharing (P2P). It did
not take long for RIAA and the
industry to bring lawsuits against indi-
viduals who engage in peer-to-peer file
sharing. In summer 2003, the
recording industry began filing
subpoenas to require Internet service
providers (ISPs) to forward the names
of customers engaging in such sharing.
Subpoenas issued under authority of
the DMCA require an ISP to comply
without prior judicial approval.

Colleges, in their capacity as service
providers, have been subject to such
subpoenas, and every college official I
spoke with indicated an intent to
comply with the subpoenas.

The information is typically not
considered private information and
sharing the information as requested in
subpoenas does not infringe the Family
Educational Rights and Privacy Act
(FERPA).

However, failure to comply with a
valid subpoena has definite legal conse-
quences for a university. Colleges have
not yet been sued for music copyright
infringement, even if their servers host
file swapping sites. Today, the targets of
copyright infringement are users, not
servers. Some legal protection has been
given to ISPs for their hosted content,
but this could change.

In many ways, policy and business
issues eclipse the legal issues. Congress
is hearing from the recording industry
that criminal prosecution of offenders
is needed, yet from consumers and
sharers it hears that the new laws are
onerous. The industry is now in the
uncomfortable position of suing many
of their otherwise loyal (and swapping)
customers. Very few businesses sue their
actual or potential customers.
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Colleges face the difficult task of
sharing information about student
behavior that is as typical as attending
weekend parties. Some colleges may
have, in fact, promised a level of
privacy that they now cannot deliver
given looming legal and business conse-
quences. Students complain of a lack of
access to certain music without file
sharing, and, like some bands, argue
that file sharing actually increases music
sales because of the additional exposure
artists receive.

The lawsuits seem, in large measure,
motivated to combat sagging music
sales. Will lawsuits, even if highly
successful, reverse declining sales? Will
consumers react negatively to the
campaign? Will they engage in
boycotts?

Regulating the Internet and peer
sharing may be like policing the high-
ways for speeders. The Internet, by its
very nature, is the antithesis of privacy,
including intellectual privacy. It
remains to be seen if the modern music
industry—born in the anti-establish-
ment 1960s— can retain its form
in the Internet era, even with strong
legal rules.

Peter Lake, professor of law at Stetson
University College of Law, is co-author of
The Rights and Responsibilities of the
Modern University (Carolina Academic
Press, 1999). An expert in higher education
law and policy, Lake sits on several boards
including The Center for Academic Integrity
and the review group of The Higher
Education Center.



TOOLS OF THE TRADE

Battling Budget Cuts

Consolidate or
Collaborate Services

BY CHARLES FEY

or many state-supported colleges and universities facing
drastic reductions in funds and staff across divisions or
departments, “necessity becomes the mother of invention.”

When the latest cuts began at University of Maryland,
Baltimore County (UMBC), our divisional directors worked
to lessen the impact on vulnerable programs and ensure that
vital services continued. One of the most critical positions
eliminated was the director of UMBC’s counseling center. It
quickly became clear that such an important service could not
operate effectively without a director and we needed a creative
way to address the matter.

In researching best practices across the country, we found
that at many institutions counseling and health services are
combined or have some other cooperative arrangement.
Without better options, we explored the possibility of
merging the two services on our campus. With limited space
for the services to share facilities, we felt that they would not
actually develop into a functioning single entity. The next
option was for the services to remain in two separate centers
with one shared director. Other alternatives included:

[ contracting with the University of Maryland Medical
System to provide clinical supervision with administrative
supervision performed by the director of the health center;

[ contracting with an outside source to provide departmental
and clinical supervision;

[ outsourcing the service entirely; and,

[ giving the senior therapist the additional responsibility of
departmental supervision, which would result in further
reductions in hours available for therapy.

Following extensive discussions, we decided that the director
of the health center will co-direct the counseling center with
responsibility for administrative issues, and the senior therapist
will provide clinical supervision. This approach permits most
functions to continue with a director who already knows
university systems and procedures. The director is able to
bring consistency in scheduling and on-call practices, and
offers a fresh look at issues such as waiting lists and intake
processes. The director also uses health center resources to
assist the support staff member in counseling services.

Stress on the director will increase as she confronts the prob-
lems of two departments and provides leadership to both
units. She will also need to find creative methods to supple-

ment the reduction of client contact hours in counseling. We
are examining ways to work with the university’s psychology
department to place more doctoral interns at the counseling
center. Additionally, we are exploring relationships with other
institutions with preparation programs that could place interns
at our site. While we lack the resources to accommodate exten-
sive supervision, we are considering use of a faculty member
who is also a licensed psychologist to provide such supervision.

Since this model was implemented six months ago, we have
experienced moderate success. Restoring the counseling center
to its full complement of therapists and appropriate in-house
supervision will be a high priority when funds become avail-
able. In the short run, this approach seems to be successful in
maintaining a critical service and ensuring it continues to
function efficiently and effectively.

Charles Fey is vice president for student affairs at University of
Maryland, Baltimore County. He has worked in the student affairs
field for more than three decades at seven institutions, including
serving as the dean of students at University of Texas, El Paso and
at St. Marys University in San Antonio, TX.

Centralize Academic
Support Services

BY BURCK SMITH

ost conversations about student support focus on

how to help students with the administrative diffi-
culties of education, including course selection, choice of a
major, job assistance, or financial aid. The work of teaching
and learning— the core product of education—is left to the
discretion of each professor or department. This system is
largely the result of the decentralized nature of academia, often
resulting in teaching and learning support for students that is

inconsistent and inefficient across departments and schools.

continued on page 27
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TECHNOLOGY CENTER

Conducting Research or Instant Messaging?
How Students Use Computers

BY KEVIN KRUGER

isit any college campus at 11 p.m. Tour the library, the student union, the It is no surprise that college students
-\ / spend a lot of time on their computers.
information technology building, or residence halls and you will see What is surprising is how much of that
time is spent on activities that are
students fully engaged as they hunch over computers. You may take heart that your completely disconnected from their
academic endeavors. In a spring 2003
students are focusing on research, class assignments, and papers related to their study, college students reported
spending 12.2 hours each week online,
coursework. Take a closer look and you may see that these same students are instant a 10 percent increase from the previous
semester (Student Monitor, 2003). In
messaging, computer gaming, or downloading music from the Internet. another study, college students report

their top 10 activities on the Internet,
only two of which are academically

\ related (Pew Internet & American Life

Project, 2002). So how are students
= ; spending their time?
’

The Lure of Gaming
A survey of 1,162 students on 27
campuses published by The Pew Internet
& American Life Project in 2003 found
surprising results about the amount of
time college students spend gaming and
its impact on their academic pursuits.
A full 65 percent of college students
\ surveyed reported they are regular or

\ L occasional game players. While about the
- same number of male and female

1 students report playing video games
\ / (X-Box, Playstation, etc.), 60 percent of
s the female respondents (compared to 40

percent of the male respondents) report

playing computer and online games.
Consider these additional findings

from the Pew Internet study.

[ Students cite gaming as a way to
spend more time with friends.

One of five gaming students feel
that gaming helps them make new
friends and improve existing
friendships.

[J Gaming plays a surrogate role for
some gamers when friends are
unavailable. Nearly two-thirds of
students surveyed agree that gaming
helps them pass time when friends
are not available.
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[ Close to half of college student
gamers agree that gaming keeps
them from studying. In addition,
nine percent of students admit that
their main motivation for playing
games is to avoid studying.

[J One third of students surveyed
admit playing games during class
that were not part of instructional
activities.

These findings confirm students’
anecdotal information— they weave
gaming into their daily activities, spend
increasing amounts of time on gaming,
and gaming and other Internet activi-
ties can negatively affect academic
performance.

The reality is that many students
spend as much time gaming as they
do studying. While most students
balance this time equation, gaming can
have a detrimental effect on students’
academic performances. This conclu-
sion is supported by the results of the
American College Health Association
National College Health Assessment
that found 10 percent of students
report time spent on the Internet and
computer gaming results in either
lower grades or an incomplete or

dropped class.

Recognizing a Problem

For the majority of students, Internet
activity and gaming is, at most, a
distraction from academic activities.
However, for an increasing number of
students, these seemingly harmless
activities can evolve into obsessive or
addictive behavior. Student affairs
professionals who have front-line
contact with students should be wary of
those who report spending excessive
amounts of time on Internet activities
and who express negative feelings or
consequences related to this behavior.

In particular, students who report that
Internet activity has led to problems
with managing time, missing sleep or
meals, or time spent with friends are
candidates for referrals to the coun-
seling center.

Breaking the Habit

In our conversations with students, we
often inquire about their academic lives
and look for danger signals relating to
time management, relationship prob-
lems, or alcohol and drug issues.
Student affairs professionals would be
well served to inquire about time spent
gaming, instant messaging, Internet
gambling, or online chatting. As the
incidence increases, Internet addiction
should be added to counseling center
offerings.

Jonathan J. Kandell, a counselor at
the University of Maryland, in his
article “Getting Caught in the Net,”
(htep://www.inform.umd.edu/Campus
Info/Departments/Counseling/
selthelp/sh_ne/tad.htm) suggests the
following steps in addressing Internet
addiction.

[l Break the pattern. Find something
else to do when you get home rather
than using the computer. Set an
alarm clock to force you offline after
an hour.

[J Find other uses for time. Join a
club, start an exercise program, get
involved with friends. Look for ways
to spend your time offline.

[ Find other people and talk. Find
people in "real life" that you can talk
to, even if you begin your conversa-
tions with small topics.

[ Examine the underlying issues.
Frequently Internet overuse is a
coping mechanism for dealing with

emptiness, self-doubt, and other
problems.

[ Seek professional help. If all else
fails, or if you want help in the
process, seek assistance from a
mental health professional.

To fully understand this problem,
student affairs professionals can benefit
from actually using the tools and games
that occupy college students. Find a
computer saavy staff member and get a
hands-on lesson in instant messages,
computer games, and online chat
rooms. Stay informed about the activi-
ties that are occupying so much of our
students’ lives.

ONLINE RESOURCES
Check the following Web sites
for more information on student

use of the Internet.

Center for On-Line Addiction
(http://www.netaddiction.co)

Pew Internet Project
(http://www.pewinternet.org)

Kevin Kruger has served as the associate
executive director of NASPA since 1994 and
also directs the NASPA Center for
Technology in Student Affairs. Prior to
joining NASPA, he served as the associate
vice president for student affairs at
University of Maryland, Baltimore County.
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INTERNATIONAL EYE

Student Services Abroad:

A Call to Action

BY MAUREEN POWERS

f ; tudent services on U.S. college and university campuses have expanded and

improved exponentially over the last two decades. Despite our efforts to keep

up with the times and to foster continuous improvement on home campuses, we

have often unintentionally regarded our students and campuses abroad with an “out

of sight, out of mind” mentality. Although it is impossible, and indeed, undesirable

to replicate the American college experience on programs abroad, substantial

student services provisions must be made to ensure student safety in international

settings. The Institute for the International Education of Students (IES) has devel-

oped policies and procedures to address a number of issues that may face study

abroad students. Any institutions offering programs abroad may want to consider

the following.

Physical and Mental
Health Issues
Of pivotal importance to any educa-
tional institution is the well-being of its
students. Physical and mental health
issues facing study abroad students are,
in fact, identical to the issues facing
students on U.S. campuses. Obtaining
knowledge of students’ physical and
mental health histories before they leave
the country is an essential step in the
prevention of health care crises overseas.
IES has developed a system in which
participating students are required to
provide a medical report comprised of a
self-evaluation and a physical exam
completed by a medical professional (a
physician, physician’s assistant, or nurse
practitioner). This comprehensive
document includes questions about
current counseling, medications for
both physical and mental health issues,
and previous hospitalizations. IES also
contacts students with pre-departure
medical intervention phone calls to

discuss potential physical and mental
health problems, provide advice about
the differences between domestic and
international health care, and review
health care options in their new envi-
ronments.

IES recently contacted a student who
suffers from Crohn’s disease. Student
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affairs staff members worked to identify
a local gastroenterologist prior to the
student’s departure. This specialist then
consulted the student’s doctor in the
United States, and the two physicians
exchanged relevant medical records to
assure the student of a seamless transi-
tion between the two countries.

Laws Beyond Borders

Study abroad providers and students
must also recognize the critical impor-
tance of understanding and following
the laws in host countries. The jurisdic-
tion of certain federal laws extends far
beyond the confines of the home
campus. Title IX Sexual Harassment
legislation, the Drug Free Schools and
Campuses Act, the Americans with
Disabilities Act, the Clery Act, and the
Family Educational Rights and Privacy
Act (FERPA) all follow students into
the international arena when they are
enrolled in U.S.-based higher education
institutions.

Student affairs professionals should
share information on sexual harassment
policies, the dangers of illegal drug use
and alcohol abuse in host countries,
and substance abuse treatment and




assistance programs. In addition, staff
should attempt to address the special-
ized accommodation requests of

qualifying students with learning and
physical disabilities. Any crimes
committed on or in the vicinity of
study abroad sites should be reported in
accordance with the Clery Act. Finally,
students should have the opportunity
to decline the release of directory infor-
mation records before they travel
abroad and during their periods of resi-
dence in foreign countries.

Student affairs professionals should
have at least a basic understanding of
local laws, court procedures, jail and
bail arrangements, and visa regulations
in the countries students are visiting.
IES student services staff members
conduct research on local laws and
provide students with relevant informa-
tion when they arrive at their foreign
destinations. For example, an American
student accustomed to supplementing
his or her weightlifting program with
steroid use traveling to Great Britain
must be warned that steroids from the
U.S. are considered illegal substances in
that country and that possession could
land a student in jail.

It is important to note that codes of
conduct similar to those in place on
home campuses must be provided and

enforced with study abroad partici-
pants, for developmental reasons and
for the sake of student safety. Properly
administered conduct codes and judi-
cial processes for study abroad sites
protect participants by setting bound-
aries for students who fail to recognize
the truly different legal, court, and jail
systems that may face those who break
the law overseas.

Residential Housing

Another key element of student serv-
ices overseas is the maintenance of
proper residential environments at all
sites. IES provides a variety of housing
options, including apartments exclu-
sively populated by IES students,
apartments shared by IES students and
local students from surrounding univer-
sities, residence halls available through
host country university facilities, and
home stays. While students abroad may
not enjoy the extraordinarily comfort-
able surroundings of their home
campuses, they must have access to
safe, comfortable, sufficiently conven-
ient, and reasonably attractive living
environments.

Home stay families must be carefully
selected and provided with cross-
cultural training to facilitate positive
communication with U.S. students in

their homes. Residential sites should be
subject to random staff visits, and
students should regularly provide evalu-
ations of their residential housing
experiences. Student affairs staff must
ensure available sites fully meet the
needs of students with disabilities.

Protecting Student Safety
Student affairs professionals must
vigilantly seek new and better methods

of managing risk and preserving
student safety abroad. IES has devel-
oped individual crisis management
plans for each of its sites worldwide as
well as an overarching crisis manage-
ment plan that addresses large-scale
safety threats. Students should have
access to 24-hour emergency call
systems that allow them to reach on-
site staff members. Protocols and fully
outlined procedures should be devel-
oped for handling potential emergency
situations such as physical and mental
illness or political unrest.

Certain risks are inherent to student
life on any campus both at home and
abroad. Student affairs professionals must
work diligently to maximize student
safety and minimize risk for study abroad
participants around the globe.

In 1999, Maureen Powers was named
the first dean of students at IES, a study
abroad consortium of 140 U.S. colleges
and universities. She is the NASPA
representative to the Interassociational
Advisory Committee on Health and
Safety and a member of the SECCUSA
National Health and Safety Committee.
She has served on the planning group for
the NASPA International Symposium
and has been a NASPA regional board
member. She previously served as the
senior student affairs officer at Saint Leo
University in Florida, Stephens College
in Missouri, and Emmanuel College in
Boston, and she has lived and conducted
research in Malawi and Kenya.
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MEDIA REVIEW

Assessing Student Learning and Development
A Handbook for Practitioners

BY MARILEE BRESCIANI, PH.D., JAMES ANDERSON, JR., PH.D., AND CARRIE ZELNA, PH.D.

(NASPA, 2003)

ver the past decade, increasing
attention has been paid to the
delivery of quality programs

and services on college campuses
nationwide. This book provides an
overview of assessment methods that
practitioners in the field can use on a
regular basis.

The book is written in a conversa-
tional style, which may be distracting
initially, but overall offers a presenta-
tion of assessment techniques in a
simple, easy-to-use manner.

The authors argue the importance of
using assessment techniques in a
systematic way to help document
program outcomes and provide find-
ings upon which to base future
decisions. They present a strong case
for designing a continuous, comprehen-
sive, and multi-method approach to

assess student development and
learning. Numerous examples are
helpful in understanding assessment as
an “iterative” process.

The authors ask us to move from just
considering student satisfaction with a
program or service to assessing students’
learning and development outcomes.
The shift forces all of us to consider the
intentions behind our programs. The
book also offers a general review of both
quantitative assessment tools and quali-
tative techniques.

Several topics were particularly
informative. The challenges and pitfalls
of survey research are covered, including
resources to assist in choosing a national
survey versus creation of a customized
survey. The growing use of portfolios to
document student learning through
organizational skills, problem solving,

and character development is also timely.
Although portfolios require a good deal
of planning and reflection, they provide
opportunities for a rich array of infor-
mation to be collected and shared. The
authors stress that documentation and
sharing of assessment results impact
future decisions and are vital to contin-
uous program improvement.

Any professional engaged in assess-
ment activities around student
development and learning will gain
valuable information on effective
assessment projects from this book.

Submitted by Margaret Jablonski, dean
for campus life, Brown University.

The American Community College, Fourth Edition

BY ARTHUR M. COHEN AND FLORENCE B. BRAWER (JOSSEY-BASS, 2003)

he community college is multi-
faceted in its mission and
unique in its transformation

from an institution that focuses purely
on transfer education to a resource for
meeting the varied needs of the
communities it serves. Cohen and
Brawer, in the fourth edition of this
book, demonstrate the continuing
demand for access to higher education
and underscore the growing role of
community colleges with regard to
traditional, developmental, occupa-
tional, vocational, and community
education.

More and more institutions report
growing enrollments in developmental
education to support the academic
preparation of students and decreasing
resources to adequately respond to the
associated challenges. Cohen and
Brawer continue to raise significant
questions. What is the role of the
community college and can the ever-
increasing needs of a community be
met, particularly in light of fiscal
exigencies, state mandates, and federal
statues? Is its core mission still the
same, or has it become diluted in the
zeal to be all things to all people? How
are the goals and aspirations appropri-
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ately assessed in light of the student
stop-in/stop-out phenomenon?

The authors offer reccommendations
to rethink organizational and bureau-
cratic structures of community colleges
and their respective abilities to support
student success. Relationships and link-
ages to four-year colleges and
universities remain critical in assuring
that the educational pipeline does not
end after two years.

Submitted by Charlene M. Dukes, vice
president for student services, Prince
Georges Community College.



Student Academic Services

EDITED BY GARY KRAMER, (JOSSEY-BASS, 2003)

hrough the writing of a well-

respected group of leaders in the

field, Gary Kramer advocates for
a systems view to organizing and imple-
menting the work of student services.

The first section of the book provides

an overview of student learning and
existing models and makes the case for
a more integrated approach to
enhancing such learning. The second
section discusses specific functions
“directly connected to the academic
purpose of the institution” such as
orientation, career development, enroll-
ment management, academic advising,

and financial aid. The third and final

section offers strategies for managing

and planning integrated services, for
utilizing technology to enhance collab-
oration, and for facilitating change and
staff development.

While it would be helpful to read
about other student services functions
that may not be “directly connected” to
academics, the book provides a compre-
hensive look at a variety of models and
leadership strategies to facilitate greater
collaboration. The most interesting and
useful portions of the book provide a set
of characteristics of “high-performing,
student centric” units and a framework
for examining the degree of integration
and effectiveness for a student affairs
operation involved in strategic planning.

TOOLS OF THE TRADE

Centralize Academic

Support Services

continued from page 21

What if schools centralized academic support services for
core disciplines in a manner similar to how corporations

the future.

Guidelines and examples for affecting
change and developing a learning-
centered organization and staff are also
offered. The book is a useful tool for
senior student affairs officers and other
student service leaders who are working
toward improving effectiveness and
fostering interdisciplinary collaboration
both within a student services division
and with other offices throughout the
institution.

Submitted by Kim O’Halloran, assistant
dean, Montclair State University, where
she also teaches in the graduate program
in counseling, human development, and
educational leadership.

improve both student performance and course quality in

manage their customer services? Using 1-800 numbers, email,
and other Web tools, a corporation’s Customer Relationship
Management (CRM) combines technology, training, staffing,
and analytical tools to assure the satisfaction and repeat busi-
ness of its customers. Similarly, Learner Relationship
Management (LRM) combines technology, professional devel-
opment, staffing of instructors and tutors, and reporting to
offer a level of learner support that is more reactive to
students’ needs. LRM can help improve student success and
can assist schools in attracting and retaining students in an
increasingly competitive world in a more centralized, cost-
effective manner.

By aggregating the demand for academic support and the
supply of instructors and tutors, a school can offer an
unprecedented level of service to its students, institute and
standardize professional development, and monitor interac-
tions for quality. The college can access previous tutorial
interactions to determine difficult subject areas, analyze the
types of questions asked, and provide better feedback to

The benefits of LRM include a 24-hour-a-day online
tutoring service that is available to help students when they
need it, a quantitative and qualitative analysis of student
learning data, and pertinent information that can be
forwarded to faculty—not to mention the potential for
dramatic cost savings through the centralization of resources.

Burck Smith is chief executive officer of SMARTHINKING, Inc.
(www. SMARTHINKING.com), which provides live, online
learner support and tutoring services in math, writing, statistics,
accounting, economics, and chemistry to more than 250 colleges
across the country. Smith has written about education and tech-
nology issues for publications, including Business Week, Wired
News, and eLearning.
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Agents of Social Change

BY GWENDOLYN J. DUNGY
Executive Director, NASPA

Wuh the zeal of a new professional in higher education, I remember ques-

tioning the dean of my college about my role in the student affairs office.

“Dean White, please don’t take this question as a complaint about workload, but I am

puzzled about why I am always the staff person called when there is a disturbance

such as a protest involving black students.” The Dean chuckled along with other staff

members at the meeting and responded, “Gwen, why do you think we hired you?”

I have been thinking of that experi-
ence lately as we approach the 50th
anniversary of Brown v. Board of
Education, the Supreme Court decision
that legally ended segregation based on
race in public schools. That 1954 deci-
sion marked the beginning of a powerful
surge propelled forward by students who
forced the wheels of progress to turn
with incomparable speed.

Following the decision, court orders
on desegregation were violently defied.
On Monday, February 1, 1960, four
African American freshmen sat at a
Woolworth lunch counter in
Greensboro, North Carolina and were
denied service. On Tuesday, 19 more
students sat with the four freshmen at
the counter and they were not served.
Soon there were 85 black, white, male,
and female students all “sitting in.” By
week’s end, some 400 students
throughout the South were partici-
pating in sit-ins.

Through effective activism these
students brought national attention to
the blatant denial of the civil rights of
black Americans long before the days of
instant messaging and cable television.

The 1954 decision and the energy of
the civil rights movement ignited by
students were precursors to the Civil
Rights Act and the Economic
Opportunity Act signed by President
Lyndon Johnson in 1964, a decade

after schools were desegregated.
Antiwar, women’s rights, gay rights, and
environmental protests throughout the
1960s and 1970s had the same viral
effect as the Greensboro sit-ins.

In marking the 50th anniversary of
Brown v. Board of Education, we see the
pattern that shapes radical positive
social change, including the interaction
of court decisions, courageous leader-
ship from the federal administration,
and an informed, passionate, and active
citizenship of students.

Throughout the country, students
rallied for social justice and participated
in the human rights movements in
unprecedented numbers. An important
part of history is the untold story of the
role of higher education and student
affairs in this social change. Student
affairs professionals were in the trenches,
walking with and guiding students in
the search for meaning in their lives.

Lessons must be learned from the
experiences of student affairs profes-
sionals during the civil rights
movement. While it is likely that many
elements of social change will remain
the same, including court mandates
and college students eager to embrace
the new principles, the nature of
students is constantly changing. Just as
you teach students to think critically as
they act, student affairs professionals
must constantly remind other educa-
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tors and supporters of the spirited,

fresh thinking offered by these moti-

vated minds.

We must begin today to rethink the
very idea of “student” as we look to the
future. If students in the 1960s could
galvanize their peers all over the
country in a very short period of time
without extensive media coverage and
today’s technology, imagine the move-
ment that a diversity of students can
generate today as they experiment with
“smart mobs.”

New causes are around the corner
and our challenge in student affairs is
to be prepared. I encourage all student
affairs professionals to:

[ study the lessons derived from the
experiences of student affairs profes-
sionals during the civil rights
movement. See NASPA resources
(htep://www.naspa.org/publications)
for an upcoming book The Role of
Student Affairs in the Civil Rights
Era: Reflections and Lessons Learned
authored by Lisa Wolf-Wendell, Joy
Gaston, Kathryn Nemeth Tuttle,
Susan Twombly, and Kelly Ward;

[ begin to think of students as moti-
vated minds, not simply
demographics; and

[ participate in NASPA’s Knowledge
Communities to connect to the
information and communication
pipeline when the movement
begins. Visit the NASPA Web
site (http://www.naspa.org) and
join a Knowledge Community
Discussion Group.

Our early recognition of and prepa-
ration for the next social movements
will not only strengthen our relation-
ships with students, but will also make
us invaluable resources with constituents
throughout our institutions.





