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Co-Chairs Welcome
Welcome to the latest issue of Synergy, the 

newsletter for the SAPAA Knowledge 

Community! 

As your KC Co-chairs, we were inspired to see 

so many engaged and excited colleagues 

and friends from across the country at this 

year’s annual conference in Baltimore. We 

believe that this level of engagement has 

always marked our KC, and so it was no 

surprise to us that SAPAA is still one of the 

largest communities of interest, as identified by 

NASPA members.  Dan is sorry that he missed 

seeing everyone in person but is excited to 

work with our members throughout the year. 

We are looking forward to this year with SAPAA 

– we have a lot of momentum building off of 

our success last year. This is sure to be another 

year marked by great success and 

accomplishment all as a result of the hard work 

of our SAPAA leadership team and members. 

This year, we will be working collaboratively to 

support our KC members and the work of each 

committee and working group, and continue 

to make SAPAA one of the most valuable 

professional experiences for our members.  We 

are excited that Marguerite Bonous-Hammarth 

and Leanna Fenneberg have been elected as 

SAPAA’s new co-chair elects.  We will be 

partnering with them this year in advance of 

them officially taking the helm of SAPAA at 

next year’s NASPA annual conference. 

In SAPAA this year, we have a lot to recognize. 

The Promising Practices Award, a SAPAA 

tradition, honors the accomplishments of our 

NASPA institutions which transform the student 

experience. Our winner this year – Boston 

University’s “Rhett Talks”– along with our 

honorable mentions from California State 

University – Dominguez Hills and Loyola 

University Maryland are all admirable examples 

of the strength of academic affairs and 

student affairs partnerships. 

Having attended a whirlwind of events during 

the national conference, we must commend 

so many SAPAA members on the thought-

provoking ideas presented in workshops and 

sessions. We owe particular thanks to 

Demethra Bradley who was the recipient of 

SAPAA’s 2013 Distinguished Service Award for 

all of her work on the Research & Scholarship 

committee.  

This year, SAPAA is a major contributor to the 

Civic Learning and Democratic Engagement 

Conference taking place in Miami and a co-

sponsor of the NASPA Assessment and 

Persistence Conference in San Antonio. We 

owe a great deal of thanks to our SAPAA 

members who have volunteered to be on the 

planning and review committee for both of 

these conferences. We hope that you are able 

to join them at one or both of the conferences.   

In the coming year, we look forward to moving 

SAPAA’s legacy of engagement forward. We 

hope this will translate into greater inclusion of 

diversity in NASPA members and leadership, 

more collaborative programs with our KC 

colleagues, enhanced professional 

development opportunities for all, increased 

integration of our graduate students in the KC, 

and focused activities to promote student 

development and leadership across our 

campuses. 

We look forward to all that we will accomplish 

together, and to your use of Synergy, along 

with all of the other tools which can transform 

our work and professional lives. 

 

Best wishes, 

Shannon Gary & Dan Stypa 

National SAPAA Co-Chairs 
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Statement from SAPAA Co-Chair Elects 
 

We are extraordinarily humbled and excited to 

be elected as the next Co-Chairs for the SAPAA 

KC.   We know that the year ahead will be a 

busy one – learning just how big the Shannon 

and Dan’s shoes will be to fill next year, and 

continuing to marvel at our highly-engaged KC 

members – nearly 3,000 strong! 

 

There were so many rich learning opportunities 

that you made possible this year – from a 

popular webinar to extremely insightful 

conference programs.  Our impressive 

Promising Practices recipients also underscore 

the innovative scholarship that will be 

particularly helpful across NASPA institutions.  

With the equally robust platform of our Synergy 

newsletter and other communications tools 

emerging, we cannot think of a better time to 

thank you for your continued engagement, and 

to make mention of a few of our interests as we 

look ahead to continue the KC’s work. 

 

As the second-largest Knowledge Community, 

SAPAA is strategically positioned to support the 

changing needs of NASPA members in this 

millennium and the next through its focus on 

these critical partnerships.  We aim for SAPAA to 

continue to support the work of scholars and 

practitioners interested in various forms of 

partnerships, and to represent this important 

knowledge and practice throughout the 

NASPA communities.  We think it will be a 

banner year to: 

 

 further expand SAPAA membership to 

support a diverse team of leaders 

 continue the momentum behind SAPAA 

outreach and partnerships – broadening 

connections across our KCs and relevant 

international groups 

 enhance efforts to support scholarly 

collaborations via partnerships that 

energize and revitalize our practices and 

outcomes for students 

 continue to recognize your volunteerism 

that makes us so strong as a KC 

 extend effective networks for graduate 

students and emerging professionals 

through our signature Working Groups 

and Committees 

We’re off to a wonderful year of collaboration. 

Thank you for making these great opportunities 

possible! 

 

Sincerely, 

 

Leanna Fenneberg and Marguerite Bonous-

Hammarth 

National SAPAA Co-Chairs Elect 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Multicultural Peer Mentors Program 
By Dametraus L. Jaggers and Kristen E. Greene 

Peer mentorship stimulates the development of self-
direction, leadership, interpersonal skills, intercultural 
development, civic engagement, and critical thinking for 
college students who serve as mentors (Shook & Keup, 
2012). Benefits for the mentee include: development of 
a stronger sense of community, greater social and 
academic integration, and a network of resources.  
“Further, Guiffrida (2006) found that cultural 
connections – such as those provided by peer interaction, 
leadership, and mentorship – have a positive impact on 
minority student persistence (as cited in Shook and Keup, 
2012, p. 7). At the University of Tennessee, Knoxville, the 
Office of Multicultural Student Life (MSL) supports the 
transition of first year students of color, through the 
Multicultural Mentoring Program (MMP).  

MMP peer mentors are selected through a two-step 
recruitment process, which includes a group and 
individual interview. Peer mentors must be upper-class, 
with at least thirty university credit hours and have a 
cumulative grade point average of at least a 2.5. Upon 
final selection, mentors are required to attend 
leadership development workshops on a semester basis, 
sponsored by MSL, to help prepare them for their roles 
as student leaders and mentors. Despite the 
comprehensive leadership development training that 
mentors undergo, assessment feedback from mentors 
and mentees suggests that more specific training 
opportunities to prepare students for peer mentorship 
roles were needed. Wooten et al (2012, p. 55) suggest 
that institutions integrate peer leadership programs to 
foster student growth and support the educational 
process as a partnership between the various 
components of the campus community, while keeping 
students at the center of their mission. The Association 
of American Colleges and Universities (2011) identified 
integrative and applied learning as an imperative 
learning outcome for the twenty-first century collegiate 
student.   

In the spring semester of 2013, the Office of Multicultural 
Student Life at the University of Tennessee, Knoxville,  
began the process of crafting a three credit hour elective 
course, which would focus specifically on peer 
mentorship and student development. In collaboration 
with the Counselor Education Department and its faculty, 
the course syllabus was successfully approved. In its 
inaugural year, the course provides students with a 
knowledge base of college student transition, student 
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development and leadership theory. The course also 
focuses on group communication, listening techniques, 
mentoring and advising skills. The book, Students Helping 
Students: A Guide for Peer Educators on College 
Campuses, 2nd Edition, was adopted as the required 
course textbook because of its integrated and holistic 
approach to student success, through peer to peer 
engagement and relationship development. Along with 
the textbook, each week we invite higher education 
administrators from various levels at the institution to 
class, so that students can hear “real world” mentoring 
narratives. 

The twelve students in the course, consistently report a 
greater mastery of the basic competencies associated 
with peer mentoring, and demonstrate each week an 
ability to incorporate a comprehensive understanding of 
the previous week’s lesson into their roles as current and 
future mentors, but more importantly, into their roles as 
engaged citizens of the University of Tennessee, 
Knoxville community. Interactions with guest speakers 
increase students’ awareness of campus resources and 
informs their ability to make appropriate referrals to 
student life and academic affairs professionals. 
Furthermore, meeting and conversing with the executive 
assistant to the president, the dean of students and the 
assistant director of the student success center connects 
students to knowledgeable individuals who can help 
them expand their network and identify potential 
mentors of their own. 

As the faculty and graduate advisors to the Multicultural 
Mentoring Program and the course instructors, we serve 
in the dual role of teacher and advisor, helping students 
understand how to manage their interactions with peers 
and how to employ sound problem solving skills to the 
everyday challenges of collegiate life. Introspectively, we 
are teaching and modeling effective advisory and 
mentoring habits that can be emulated in their 
interactions with peers, in formal and non-formal ways.  
In reference to week two of the course, regarding a 
discussion on positive communication skills, one student 
said: 

It kind of gave us instructions on how to figure out what 
the problem is and to do our best to help out. To do this, 
we need to know how to effectively communicate with 
others. Additionally, this chapter reminded me that I am 
simply there to advise a mentee in his or her decisions – 
not take over. Both of these aspects – clear 
communication and advising mentees – are a couple of 
the biggest lessons that I took from the chapter reading. 

The application of student development theories, like 
Arthur Chickering’s (1969) Seven Vectors; leadership 

models, such as servant leadership and Tuckman’s 
(1965) stages of group development; by way of role play 
scenarios, in-class discussions and self-reflection, aid 
students in becoming more intentional and thoughtful 
peer mentors and citizens.  Through their weekly 
reflection papers, we are able to assess their learning and 
gain insight into how they use the text and class 
discussions to grasp theoretical concepts.   

From our group discussions to our in-class activities, 
guest speakers and role-playing scenarios – students not 
only grasp what it means to be an impactful peer mentor, 
but they also comprehend what it means to be a life-long 
role model and leader.  Effective communication, honed 
interpersonal skills, self-awareness, counseling and 
advising skills, serve students well in any role or situation.  
Of this concept one student said: 

I am one of those people that will step up to the 
challenge if no one else will, but I do not have that kind 
of take-charge personality that “natural-born leaders” 
possess. I learned that not all leaders have to have this 
trait. A leader is someone that challenges old ideas, 
supports member involvement, and models positive 
behavior. 
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A Holistic Perspective on Service-Learning 
By Mitchell A. Levy, Ph.D.  

Given the increased need for institutional 
accountability with respect to student retention and 
graduation, it is imperative that colleges and 
universities engage students utilizing a holistic 
perspective focusing on social, academic, and 
emotional factors. As Bean (2005) stated, “Students 
of any age form social bonds with others at the 
college and such attachments, when strong and 
focused on the positive aspects of learning and 
developing, help a student fit in with others at the 
school.” Throughout my thirty year career in both 
Student and Academic Affairs, I have found the most 
profound methodology for increasing a sense of “fit 
and belonging” among students, while providing 
excellent “teachable moments” is via Service-
Learning.  

Consequently, I will illustrate two examples of 
curricular/co-curricular collaboration which   
incorporated Service Learning into cross-divisional 
and campus-community coalitions and contributed 
to significant outcomes. 

I. Curricular Infusion: 
 
While working at Iona College in New Rochelle, NY 
from 1998 to 2006, my colleagues and collaborated 
on a number of Service Learning initiatives which we 
linked to academic pedagogy. As the Director of 
Training in the college counseling center, I also 
served as Sports Psychology consultant to the 
athletic department and an adjunct professor of 
Psychology. My “linkages” across different divisions 
allowed my colleagues and I to very easily connect 
our service learning efforts with the curriculum of 
various courses and other student development 
initiatives. For example, many of our colleagues 
would assign students in their classes with extra 
credit for involvement in various Service Learning 
projects sponsored by our Office of Campus 
Ministries and have student’s complete reflective 
writing assignments in support of their experiences. 
In addition, a number of faculty would have their 
entire class participate, including themselves, in 
various projects, such as Midnight Runs to feed  

 

N.Y.C. homeless, and incorporate these experiences 
into classroom discussions and group projects.  

   As instructors teaching Freshman Seminar courses 
and Psychology, we would frequently infuse Service 
Learning into the course syllabi. This provided an 
excellent opportunity for students to reflect on their 
personal, academic, and career goals in relation to 
their diverse communities. Consistently, the 
opportunity for students and staff to “get to learn 
about each other” via these curriculum-based 
activities were evaluated by students as being one 
of the most valuable experiences during the course. 
For example, as Chairperson of a Summer Bridge 
Program for Suffolk County Community College 
(SUNY), I incorporated community service into the 
curriculum prior to their first semester. Assessment 
data obtained from students indicated the 
opportunity to “bond” via community service within 
the structure of the summer program curriculum 
was one of their most positive experiences, and 
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contributed to the cumulative GPA for the program 
participants (n=60) being 2.7 after one year, as 
opposed to a 1.9 for a matched control group of 
non-program participants (Polnariev, Thomas and 
Levy, 2011). 

II. Team and Community Building: 
 
A second significant outcome of incorporating 
Service Learning into program development was the 
value of “community and team building” with 
respect to acceptance into a unique culture. As the 
Founder and Co-Director of the Iona College P.A.S.S. 
(Promoting Academic Success of Student-Athletes) 
Program, I utilized my participation in Service 
Learning with the coaches and student-athletes to 
foster “team building” among the various athletic 
teams. Given that a college department of athletics 
can often be viewed as a “culture unto itself” 
(Gordon & Levy, 2005), the extent to which student-
athletes and coaches trusted my colleagues and I to 
“enter their world” was greatly enhanced by their 
participation with us in such projects as Habitat for 
Humanity, Make a Difference Day, Midnight Runs, 
and mentorship programs with local schools.  

Our ability to engage the student-athletes and 
athletic staff in meaningful and fulfilling community 
service initiatives contributed to their willingness to 
seek help from the P.A.S.S. program staff within the 
Counseling Center, Department of Athletics, and/or 
Rudin Academic Resource (tutoring) Center. Our 
ability to be trusted by the “culture of athletics” 
across different divisions and offices contributed to 
the 400+ student-athletes attaining a cumulative 
GPA above 3.0 for 20 consecutive semesters (1998 
to 2008), with a number of teams achieving top-10 
and top-20 rankings nationally for academic 
performance in Division-I (Levy, 2009).  

When I have presented these results at various 
conferences (NASPA, NACADA), I am often asked 
“what was the key factor” in achieving these 
results? My response is always the same: 
“acceptance into the athletic culture allowed us to 
develop a campus ‘network of care’ where there 
was true collaboration between Student Affairs, the 
Department of Athletics, and Academic Affairs, and 
student-athletes were comfortable seeking help.” 
(Levy , 2011) 

Summary 

Given our on-going commitment to proactively 
engage students and help them achieve their 
academic, social, and career goals, I believe it is 
essential that we utilize Service Learning as an 
opportunity to create “community,” provide 
opportunities for student reflection, and create 
“teachable moments” which provide real-world 
support of the content we provide in our classrooms. 
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A Game of Many Players:  How Service 

Learning Encourages Civic Engagement 
 
By Leah M. Sweetman, Ph.D.   
 

It is spring.  It is a time for a sense of rejuvenation, 

mild weather, time outdoors, and green grass.  

Perhaps the best place to see newly grown and 

well-manicured grass is the baseball field.  No 

matter what the thermometer says, if there is 

baseball, then it is finally spring.  Baseball has long-

been considered America’s pastime, but not 

everyone is a fan of the game.  Many people 

complain that it is too slow.  Situational baseball 

deflects some of that criticism.  The finer points of 

the game require play-by-play adjustments, which 

can be the difference in winning or losing a game, 

and maybe even a World Series.  Good situational 

baseball results in runners advancing bases or even 

scoring because of where the ball was put into play.  

From a defensive situation, players in the field 

know their individual responsibilities on a bunt or 

cut-off play.   

Service-learning is also situational.  Like in baseball, 

students learn how to apply principles from the 

course (batting practice) to new situations (game 

time).  Expected learning outcomes are dependent 

on the activities in which they occur. Through 

service-learning, students can use what they learn 

in the classroom to solve real-life problems.  

Service-learning projects are created in spaces all 

around the world.  Those spaces can impact learning 

in new and different ways.  For example, a student 

might be developing a marketing plan for a start-up 

organization promoting youth fitness, or a studio 

class might design a more inviting reception area in 

a social service agency, or a group of nursing 

students will organize mobile health screenings in 

an underserved rural community.  Each of these 

projects (or situations) has a very different focus as 

well as a physical and learning space for the project.   

 

Beyond the specific learning goals, in a service-

learning experience, there are often informal and 

even unintentional learning elements that occur 

through the mentoring relationship with the 

community partner.  Students are immersed in a 

variety of tasks which will provide opportunities to 

expand their skills and transfer the theoretical 

knowledge to actual practice.  Using their 

disciplinary lens, students will have a better 

understanding of how the particular community 

functions.  Alongside the course objectives, more 
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informal and unintentional learning outcomes can 

be achieved as students develop stronger 

interpersonal skills.  Students can also become more 

open to change, able to handle ambiguity, and 

adapt.  Successful situational learners will work to 

anticipate different scenarios, so they are ready to 

react, lead effectively, and make the proper 

decisions.  This translates into becoming a more 

collaborative and successful leader.  Educators 

should use this to their advantage, as the experts in 

the field (the co-educators) can share their 

knowledge in an effective and time efficient way.  

This mentoring relationship can happen naturally 

and be more personable and less intimidating for 

many students.     

Saint Louis University’s new Center for Global Citizenship.  

Photo by Saint Louis University. 

 

Civic Volunteerism but Not Political Engagement 

Saint Louis University (SLU), like many other higher 

education institutions across the United States, is 

rife with tensions and incongruities in the civic life 

of its students. On one hand, as several University-

wide assessments have indicated, SLU students are 

energized to make a difference in others’ lives, 

particularly those in need from the local community, 

by engaging in high levels of service. Indeed 

volunteer rates among SLU undergraduates have 

surpassed the 75% mark for the last several years 

(Saint Louis University, Student Survey on Service, 

2013). These commitment levels mirror national 

trends of high and ever-increasing volunteerism 

among young people. On the other hand, SLU 

students, like many of their counterparts, rarely 

show commitment to political engagement or an 

enduring interest in democratic activities that 

create real social change and make a difference in 

people’s lives at a broader socio-structural level. For 

example, in the 2006 National Civic and Political 

Health Survey, a large majority of young people, 

ages 15-29, said that they volunteered in order to 

help others, not to address a social or political 

problem. Only six percent of youth saw their 

volunteering as a means to address social or political 

problems (Lopez et al, 2006). 

This disinterest in civic life is one of the key reasons 

behind calls by the Association of American Colleges 

and Universities (AAC&U) and other organizations 

to renew efforts in higher education to combat the 

country’s “civic malaise” (The National Task Force 

on Civic Learning and Democratic Engagement, 

2012).  This disconnect between community and 

political engagement points to a failure in effectively 

promoting democratic values and action in civic life. 

While many students are open to making 

connections with disadvantaged others and helping 

to address some of their immediate needs, these 

same generous and caring students rarely extend 

their efforts into the political domain where the 

needs of the disadvantaged could be met in more 

expansive and systemic ways.   

At the same time, faculty can be resistant to the idea 

that they have a responsibility for more of their 

students’ education than simply the development of 

the students’ knowledge about their own discipline.  

In 2011, Benson, Harkavy, & Puckett describe this 

attitude as the “disciplinary fallacy” where 

professors are duty-bound only to serve the 

scholastic interests and preoccupations of their 

disciplines and have neither the responsibility nor 

the capacity to help their universities keep their 

longstanding promises to prepare ‘America’s 

Undergraduates for Lives of Moral and Civic 

Responsibility’” (p. 68).  Educating for civic and 

democratic engagement is not mutually exclusive 



with specific, disciplinary content.  Developing 

students as engaged citizens does not change the 

basic purpose of education.  Instead, it is part of 

what basic education actually is.  According to Anne 

Colby (2008), “Many educators acknowledge the 

importance of preparation for thoughtful, effective 

citizenship but don’t believe they can afford to make 

it high priority….Fortunately, high-quality teaching 

for political understanding and engagement 

contributes to other aspects of academic learning in 

college, so these goals need not be traded off 

against each other” (p. 7). 

 

Civic Health 

Educational institutions in the United States have 

long been expected to cultivate citizens capable of 

engaging in democracy, yet measuring whether 

institutions are meeting this expectation can be 

challenging.  Recently, six Missouri Universities and 

the National Conference on Citizenship (NCoC) 

released a statewide Civic Health Index report 

(Missouri Civic Health Index, 2014). The report 

reveals how Missouri residents engage in important 

civic activities such as voting, volunteering, and 

interacting with neighbors. At this time, Missouri’s 

civic health is relatively stable, but key areas such as 

voting and attending public meetings lag behind 

much of the country.  According to the report, 

Missouri citizens ranked 15th in the nation for 

volunteering, and also 15th in voter registration but 

only 29th in actual voter turnout in 2010.   Only 9% 

of Missourians reported they had attended a public 

meeting, which is the same rate for the nation as a 

whole.  This type of engagement is critical because 

it is linked to the economic and personal health of 

individuals and communities. 

Universities can use the recommendations from the 

Civic Health Index, as well as findings from other 

instruments such as the National Study of Learning, 

Voting, and Engagement, to guide decisions 

regarding program design and implementation.  The 

NCoC engages a number of partners across the 

country in creation of the national, state, and city 

Civic Health Index reports.  Civic health data is an 

increasing part of the dialogue around which 

policymakers, communities, and the media talk 

about civic life (NCoC, 2014).  

Busch Stadium with a view of the Gateway Arch, St. Louis, 

Missouri.  Photo by Matt Harrer. 

 

Efforts such as service-learning, which cross the 

academic disciplines as well as student affairs and 

co-curricular activities, have significant potential for 

improving students’ civic learning opportunities and 

experiences.  If faculty want to encourage authentic 

learning in an environment that is interactive and 

similar to those mimicking real-world communities 

of practice, the best way is to actually engage a real-

life community for learning.  Is there a risk then of 

exposing students to too much “real world”?  To 

environments too alienated and where everyone is 

overworked, underfunded, and understaffed?  For 

most people, the real possibilities for structural and 

systemic change seem too slow due to layers of 

bureaucracy, partisan bickering, and a tacit 

acceptance of the status quo.  Perhaps there is some 

middle ground.  A more ideal setting would allow 

the students to help define their own learning goals 

within the context of serving others.  The use of 

critical reflection in service-learning can be an 

opportunity for students to “unpack some of the 

real-world baggage” and apply it to their disciplinary 

knowledge, their own passions, their need for future 

learning, as well as how they navigate their 

professional roles.   



For students, service-learning undoubtedly 

reinforces the benefits of service to the community.  

Ideally, through critical reflection, students have the 

opportunity to make connections from local service 

to issues of global concern.  Reflection activities 

provide the bridge between the service and the 

course content.  Engaging in service “does not 

necessarily, in and of itself, produce learning” 

(Bringle & Hatcher, 1999, p. 84).  Educators, in 

designing service-learning experiences, are 

challenged to create opportunities for service and 

learning so that students can utilize what they have 

done, and connect it not only to disciplinary content, 

but also to the larger structural issues.  It is not 

enough for a student to return from a homeless 

shelter to reflect on the vast number of beds, the 

chilly temperature of the winter night, or the 

gratitude of the guests? Shouldn’t educators 

prepare students to come away from that 

experience and be inspired to put that shelter out of 

business because homelessness is a thing of the 

past?  This is not to suggest that students should 

become so idealistic that one service-learning 

course will lead them to end homelessness, but that 

course may have been the tipping point or the most 

impactful experience that caused a student to 

change a major, apply to graduate school, become a 

Peace Corps volunteer, or engage in life-long service 

that results in structural change.   Instead of serving 

the poor, practitioners can learn to help interrupt 

the cycle of poverty through ensuring greater access 

to services, modifying an actual public policy, and 

changing the discourse to shift attitudes toward the 

poor and poverty-related programs.  Higher 

education institutions can continue to connect 

service-learning to social change and also to the 

overall role of forming a healthy citizenry with a care 

for the common good.   

Will it be the unassisted triple play?   Likely no.  A 

baseball team does not spend time practicing that 

unusual play.  However, an infield double play is 

quite common and a part of countless fielding drills, 

so the defense is ready and expecting it.  The 

unassisted triple play is not a team effort, and it has 

a lot to do with luck and being in the right place at 

the right time.  It is amazing to see, but it is so rare 

that it is not going to be a difference in a fall pennant 

race.  If the focus is on the situational elements of 

learning, colleges and universities educate students 

to be agents for change, while they are actively 

engaged citizens of their communities, and working 

toward the common good.  These are things that 

require talent, passion, ongoing practice, and the 

ability to work together, like a team.   
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Promising Practices Awardee  
Dr. DeMethra LaSha Bradley, The University of Vermont 

 

The annual Promising Practices Award committee, 

chaired by DeMethra LaSha Bradley, included eight 

members for the 2013-2014 award season: 

DeMethra LaSha Bradley, Bernard Polnariev 

(LaGuardia Community College), Leah Howell 

(University of Cincinnati), Joel Spiess (University of 

Wisconsin-Milwaukee), Leanna Fenneberg (Saint 

Louis University), Shannon Williams (George Mason 

University), Jemilia Davis (University of North 

Carolina Wilmington) and Ebonish Lamar (Syracuse 

University).  

 

This year the Committee expanded their 

promotional efforts to solicit quality nominations 

highlighting exemplary practice of academic affairs 

and student affairs partnerships. This resulted in a 

90% increase in nomination submissions! Twenty-

six submissions were received, representative of a 

diversity of institution types and sizes, as well as 

numerous NASPA regions (domestic and 

international).  The committee selected one 

recipient and two honorable mentions for the 2014 

Promising Practices Award. Each selected nominee 

was acknowledged at the March 2014 national 

convention held in Baltimore, Maryland.  

After careful review, one (1) award recipient was 

identified.   

This years Promising Practices Award recipient is the 

Rhett Talks program at Boston University  

   

Named after the Boston University mascot, Rhett 

the Boston terrier and inspired by TED Talks, Rhett 

Talks is an exemplary program that has addressed 

Boston University’s unique campus needs, while 

facilitating vigorous student-faculty interactions 

outside the classroom. The collaboration between 

student affairs and academic affairs partners was 

critical to faculty engagement, program 

implementation, and funding of this endeavor. By 

attempting an initiative with new and included 

implied risk, Rhett Talks engaged the student 

population at Boston University in a way that was 

meaningful—both intellectually and communally. In 

Rhett Talks inaugural season, nearly one thousand 

students filled residence hall lounges across campus 

to listen to distinguished faculty presenters, and 

engage in casual dialogue with faculty and their 

peers. Consequently, students participated in a 

program that was novel, savvy, and dynamic.  

A survey of the program revealed that students 

rated the faculty presentations an average of 4.0 

(with 5.0 being high). In addition, there was a strong 

social media presence after the program from 

various faculty and administrators. And various 

independent student newspapers strongly 

supported the program.  

 

Additionally, two (2) honorable mentions were 

identified. 

    



Encuentro Hacia El Exito (Encounter to Excellence) 

program at California State University, Dominguez 

Hills: California State University, Dominguez Hills is 

a four-year public, Hispanic Serving Institution with 

the most diverse student population west of the 

Mississippi. A majority of their students face 

significant barriers on their pathway to college. 

Using evidence-based strategies proven effective 

with first-generation, low-income students, 

Encounter to Excellence’s collaboration between 

Student Affairs and Academic Affairs includes a 

summer bridge initiative, supplemental instruction 

offering in math and English, and an early warning 

system. Collectively, these components comprise 

the T-cubed system—transition, tracking and triage 

which led to increased retention and student 

success. Students in the programs have an average 

gpa that is .20 to .40 higher than other students and 

those who maintain high gpa’s are often employed 

by the program as peer mentors.   

Messina: Loyola University Maryland’s Universal 

First-Year Program: Messina provides an 

opportunity for a transformative collaboration that 

enriches the experiences of faculty, student 

development educators, and students living and 

learning together. The program also encourages 

students to more deeply integrate their academic 

and social experiences at Loyola. Moreover, this 

collaboration transcends disciplinary and 

professional boundaries, modeling an inclusive 

community of cooperation and interdisciplinary 

learning that values the unique gifts of individuals 

and contributes to the collective education of all 

students. Messina’s centrality reaffirms and 

enhances Loyola’s commitment to every 

undergraduate student, by creating a shared 

learning experience that encourages deeper 

learning and the integration of students’ lives in and 

out of the classroom. 

 

Congratulations to Boston University, California 

State University, Dominguez Hills, and Loyola 

University Maryland! 
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Article Submission  
 
Format Guidelines 
Manuscripts must be clear and concise, with a 
well-organized presentation of ideas. The 
Publication Manual of the American 
Psychological Association, Sixth Edition (2009) 
should be followed for general style guidelines 
and reference formatting.  

 12 point font, 1 inch margins 
 Single space with double space between 

paragraphs 
 No more than 3-4 pages with references 
 Please include author information 

o Name 
o Title 
o Institution 
o Email address 
o Phone 
o Head shots of the author(s)  
o A brief 2-3 sentence 

personal/professional bio 
 Optional information 

o Other campus views/images 
 
Please send photos and/or accompanying 
artwork for articles as high resolution .jpg files 
with suggested captions identifying relevant 
individuals, institutions and/or programs in 
attached WORD documents 
 

 Authors are responsible for the accuracy 
of all references, quotations, tables, and 
figures. Please make every effort to 
ensure that such items are complete and 
correct. 

 
 Material should be submitted 

electronically only by the due dates 
below to Co-Editors, Kelly Dries at 
kdries@sa.utah.edu, and Lindsey Marx 
at marxl@ohio.edu.  

 

April issue on Civic Engagement/Service Learning 
text due by Monday, March 10, 2014 
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WHAT IS SAPAA 
The Student Affairs Partnering With Academic Affairs 
(SAPAA) Knowledge Community provides a forum for 
interaction among student affairs professionals serving 
in an academic unit within their institutions and/or 
those who are interested in the collaboration between 
student and academic affairs and how this 
collaboration can continue and thrive in the future. It 
also promotes the presentation of programs and 
workshops at regional and national conferences on 
issues related to the connection between student affairs 
and academic affairs. In doing so the SAPAA Knowledge 
Community serves to enhance the professional 
development of the person working in this area as well 
as to provide an opportunity for others to become 
aware of, and more familiar with, these issues. Finally, 
the SAPAA Knowledge Community encourages research 
and scholarly publication in the area of collaboration 
between academic and student affairs as well as 
promising practices at institutions. 
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COMMITTEE BOARD 
 

Co-Chairs: Lianna Scull, LIM College and Lauren 
Bazhdari, Columbia University 
 
Co-Editors: Lindsey Marx, Ohio University 
 
Layout and Visuals Editor: Mohanlall T. Teloki, LIM 
College 
 
Technical Coordinator: Linda Snyder, University of 
California at Irvine 

 


