
 

Regional Director’s Message
Dear NASPA Region VI Colleagues, 

I hope this message finds you well as 
autumn has descended upon us and 
as we approach the end of 2015! It 
has been an exciting and busy 
semester/quarter and there is much 
to celebrate as we soon enter the 
holiday season. 

In just a few days, we will gather 
together at the 2015 Western 
Regional Conference: Forces of 
Change in Oakland, CA! We are still 
registering more and more 
participants each day. I am very 
proud of the hard work that our 
Conference Planning Committee has 
accomplished thus far and I am 
excited to see you all there. We will generate new knowledge through our 
conference sessions and talks, network and create new relationships, and 
celebrate the success of Student Affairs by all that you manifest every day 
on our campuses. I am excited to be with you all as we bridge the past, 
present, and future. See you in Oakland! 

With humility, 

Lori Ideta, Ed.D. 
Region VI Director 
Interim Vice Chancellor for Students 
University of Hawai‘i at Mānoa
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Opportunities and Upcoming Events

Please join AGAPSS for a round table 
discussion on best practices in working with 
graduate students, followed by an informal 
meet up at Tribune Tavern.  

Both events are open to members of the 
AGAPSS Knowledge Community, and to 
anyone interested in finding out more about the 
group. 

Round table: Monday 11/09 @ 5:30 p.m. 
Conference Room TBD 

SAVE THE DATE 

NASPA NorCal Drive-In Conference 

Friday, February 5th, 2016 - 9:30am-4:30pm 

Saint Mary’s College of California, Moraga, CA 
  
From Unheard to Heard: Responding to Campus Climate Issues 

Every day, student affairs leaders learn about and see the impact of campus climate 
issues on their communities. College campuses across the country are facing a variety 
of tough issues from Title IX to student demonstrations. How are colleges and 
universities responding, preparing, and planning ahead? From unheard to heard, the 
rising and persisting concerns voiced by students, faculty, and staff--among others--
calls for new, collaborative, and intentional ways to respond. 



Student Affairs Spotlight
Introducing a New Pillar of the Profession 

Dr. Berenecea Johnson Eanes has been 
selected as a member of the Class of 2016 
Pillars of the Profession by the NASPA 
Foundation and its Board of Directors.  
Colleagues and former students nationwide 
nominated her for this honor because of her 
achievements in placing students at the 
forefront of our work in Student Affairs.  

The Pillars award is a way to engage others 
in the mission of the NASPA Foundation while 
recognizing valuable contributions that have 
already been made by one individual. Dr. 
Eanes has most certainly met and exceeded the requirements for this award: 

Have served in leadership roles in NASPA, either regionally or nationally; 
Are being recognized or remembered by colleagues, friends, students, or student 

organizations for extraordinary service; 
Have significant lifetime contributions to the higher education field. 

As the incoming NASPA Region VI Director, she is dedicated to student affairs work and is 
excited to be honored by an association she admires. Dr. Eanes recently served as the co-
chair of the ACPA/NASPA professional competencies task force where she met with 
professionals nationwide to update competencies to reflect the work of the profession.  

Beyond her involvement with NASPA, she has served as the Vice President for Student Affairs 
since July 2012. As Vice President, she promotes a student-centered campus environment 
that supports the personal, social, and academic development of a diverse student body. The 
Division includes a large housing operation and is the campus collaborator with Associated 
Students, Inc. In addition to leadership in the Division, she serves as a member of the 
President's Cabinet and the President's Advisory Board where she participates in the 
development of long-term, university-wide goals to increase engagement, retention, and 
graduation rates. 

Formerly, Dr. Eanes was Vice President for Student Affairs at John Jay College of Criminal 
Justice in New York; Associate Dean of Students for Diversity and Accessibility at Hamilton 
College; Associate Director of School of Social Work Doctoral program at Columbia University; 
and Program Manager for several TRIO programs at Morehouse College in Atlanta, Georgia. 
She has also served in faculty positions at John Jay College of Criminal Justice, Georgia State 
University, Clark Atlanta University, and Morehouse College. 

Dr. Eanes has multiple publications with her research interests focused on student affairs 
leadership, college athletics, and social work. She earned a Ph.D. in Social Work from Clark 
Atlanta University, a Master of Social Work from Boston University, and a Bachelor of Science 
in Public Health from Dillard University. 



 

Please help us congratulate Dr. Eanes ad we hope to see you at the NASPA National 
Conference in March 2015 at the Pillars of the Profession Award Ceremony to honor all class 
of 2016 Pillars of the Profession!  

To help recognize each Pillar, the nominator is asked to lead a fundraising initiative to donate 
at least $2,500 to the NASPA Foundation.  Participants in this fundraising have historically 
been the Pillar’s past colleagues, students, mentees, and others with whom the Pillar has 
served in the profession.  To donate online click here! 

~~~

The University of California Board of Regents special 
committee has nominated and approved Marcela Ramirez, a 
UC Riverside PhD student in higher education 
administration and policy, as the 2016-17 student regent. 
She will serve as student regent-designate for the 2015-16 
school year, and then become the 42nd student regent since 
the position was established in 1975. 
 
Ramirez currently serves as the graduate student 
representative on the UC Office of the President LGBT 
Advisory Committee and was previously a member of the 
Undocumented Student Task Force at UC Riverside. She 
also served as the founding director of the Middle Eastern 
Student Center and as the diversity initiatives coordinator in 
the Dean of Students Office at UC Riverside.

Regent Ramirez hopes to focus on issues related to 
diversity, access, campus climate and efforts to maintain 
UC's excellence. She wishes to promote culturally sensitive 
care, advising, mentoring and professional development to 

enhance the quality of services for all students. 
 
She received an M.S. in counseling with an emphasis on Student Development and Higher 
Education from California State University, Long Beach, and she received her B.A in 
Economics and French from California State University, Fullerton. Before entering the PhD 
program at UCR she worked in student life, international services, and multicultural affairs. 

She has been a member of NASPA since 2006 and currently serves as the Region VI NUFP 
Coordinator. She is a member of the Region VI Advisory Board, the NUFP National Advisory 
Board, and the NASPA Center for Women. We congratulate Regent Ramirez for all her 
accomplishments and are delighted to see one of our own in such a prestigious role on the 
University of California Board of Regents. 

https://interland3.donorperfect.net/weblink/weblink.aspx?name=naspa&id=14
https://interland3.donorperfect.net/weblink/weblink.aspx?name=naspa&id=14


Transitions: New Faces at Cal State Fullerton 

We are proud to announce that we have filled existing and new positions at Cal State 
Fullerton! 

Existing Positions: 
Executive Director of Associated Students, Inc.  

Dr. Dave Edwards joined the Titan community on June 
29 as the new Executive Director of Associated Students, 
CSUF, Inc. after working nearly 15 years in the California 
State University system and over 20 years in higher 
education.  Dr. Edwards joins us from Cal State Long 
Beach where he served as the Associated Students 
Associate Executive Director/Director of the University 
Student Union and Student Recreation and Wellness 
Center. In his new role, Dr. Edwards provides executive 
management and leadership to the ASI, advises student 
leaders, and oversees the operation of the Titan Student 
Union, the Student Recreation Center, and the Children’s 
Center.  

New Positions: 

Director of Student Engagement 
African American Resource Center Coordinator 
Chicana/o Resource Center Coordinator 
Violence Prevention Program Coordinator 

Dr. Vincent Vigil serves as the Director of 
Student Engagement for the Office of Student 
Life & Leadership.  As Director, he oversees 
multiple student involvement areas including 
Club Sports, Fraternity & Sorority Life, 
Community & Leadership Programs, outdoor 
venue reservations, and the 350+ registered 
Clubs/Organizations, along with campus-wide 
traditional events like Discoverfest and the 
Tuffy Awards. Recently, Dr. Vigil and his team 
have been educating students about a new 
online community for organizations called 
“TitanLink.”



Prior to his work at CSUF, Dr. Vigil served as the Director for Campus Organizations at 
the University of California, Irvine (UCI), the inaugural Director for the Lesbian, Gay, 
Bisexual, Transgender (LGBT) Resource Center at the University of Southern 
California (USC), and an Adjunct Assistant Professor at USC, and Adjunct Faculty at 
CSUF. 

Fnann Keflezighi is an alumna of UC San Diego with a 
B.A. in Comparative Ethnic Studies and an M.A. in 
Post-Secondary Educational Leadership with a 
specialization in Student Affairs from San Diego State 
University. Fnann is passionate on issues of access to 
higher education for underrepresented communities, 
affordability, student empowerment, institutional 
change and campus climate. Fnann is coming from 
UC San Diego after working with the TRiO Outreach 
Programs, including Upward Bound Math and Science 
Program Coordinator for seven years. Fnann was also 
active in the creation of the Black Resource Center at 
UCSD where she served as an intern before joining 
CSU Fullerton.   The African American Resource 
Center (AARC) is celebrating its 10th year of being a 
home away from home for our students at CSU 
Fullerton. This year we hope to increase visibility 
across campus, offer identity-conscious programs that 
lead to student engagement and retention and most of 
all to build relationships with the campus community.   

denice Vélez serves as the Coordinator 
for the Chicana & Chicano Resource 
Center which a part of the Diversity 
Initiatives and Resource Centers. She 
was raised in West Covina/La Puente 
and received a Bachelors in Ethnic 
Studies and Chicano Studies from UC 
Berkeley, a Master in Public Policy and 
a Master in Higher and Postsecondary 
Education from the University of 
Michigan, Ann Arbor.  Prior to CSUF, 
she served as the Coordinator for UC 
Irvine’s Cross-Cultural Center.  She 

brings her passion for social justice to her current role as the Coordinator for the 
Chicana & Chicano Resource Center (CRC).  This year, the CRC will focus on creating 
programs and opportunities that are responsive to needs and voices of Latin@/
Chican@ students.  Additionally, the CRC will expand the CRC community and 
continue to make CSUF and the center a home away from home.   



Alyssa Avila serves as the Violence Prevention 
Educator and Confidential Victim Advocate in the 
WoMen’s & Adult Reentry Center.  As the Educator 
she coordinates violence prevention programs, 
events, and training alongside her graduate 
assistant and 6 student peer educators.  As the 
advocate Alyssa is someone who can listen without 
judgment, provide information about options, and 
give referrals for both on and off campus resources 
to students, staff, or faculty who have experienced 
sexual assault, dating/domestic violence, or stalking. 
Alyssa comes to CSUF most recently from UC 
Merced, serving as the Violence Prevention 
Program Coordinator and previously worked at a 
House of Ruth, a domestic violence agency, serving 
as the Youth Advocate and Volunteer Coordinator 
Assistant.  Alyssa is currently enrolled in the Master 
of Science in Higher Education Program at CSUF.  

~~~

This August the Leadership Experience and 
Programs (LEAP) Office welcomed an additional 
Assistant Director, Jenny Guerra. 
Jenny holds a Masters in Higher Education 
Administration from Florida International 
University. She has experience working in 
Residence Life, Career Development, Student 
Involvement and Greek Life at California State 
Polytechnic University, Pomona, California. She 
has also worked at Bowling Green State 
University in Bowling Green, Ohio and Armstrong 
Atlantic State University in Savannah, Georgia. 

In her new position Jenny will advise the Inter-
Society Council (comparable to a Greek life 
council however Whittier College only has local 
chapters) and Social Justice Coalition. She will 
supervise the Campus Union Staff, teach in the Poet Leadership Education and 
Development Certificate Program as well as coordinate the annual Helping Hands Day 
community service event among other things. 
We are excited for Jenny’s leadership and welcome her as a new Whittier College 
Poet!  



Reflections
TITLE:  Utilizing George Kuh’s High Impact Practices to Build a Strong 
Mentoring Program 
AUTHOR: Sarah J Uminski 
ORGANIZATION: Northern Arizona University 

The Peer Jacks Mentoring Program at Northern Arizona University is a support 
program designed to assist first-year, domestic, out-of-state students transition to 
university life.  Eligible students have the opportunity to take part in meaningful one-
on-one peer mentoring and attend social events tailored to out-of-state students and 
their need to connect with other students with similar interests.  Not being able to 
establish residency in a state and having to pay nonresident tuition have a significantly 
negative effect on student persistence in the first two years of college (Seidman, 
2005). The program’s effects are meant to assist students with the home to out-of-
state university transition and get them connected to other students and university 
resources. Research suggests that even after out-of-state students have attended a 
university for two years, they are less likely to return to the out-of-state institution for 
their third year, making these early interventions critical to student persistence and 
degree progression (Seidman, 2005).  The program helps students develop social 
networks, become familiar with campus resources and tools for monitoring academic 
success and progress, and deepen their commitment to obtaining a degree.  
Developed in 2010 to respond to an increasingly diverse and economically 
disadvantaged out-of-state student population, the program now serves 700 students 
annually.  The program has statistically significant impacts on first semester GPA, 
progression to sophomore status, and first year to second year retention.   

While the majority (68 percent) of undergraduate students are Arizona 
residents, the out-of-state student population is growing and becoming more diverse, 
economically disadvantaged, and more at risk not to persist through graduation. The 
university contracted with a private company during 2008-2010 that provided 
professional staff coaching for out-of-state students.  It was determined that the 
coaching model was effective and the university decided that it could provide the same 
services to more students in a more cost effective manner by developing an in-house 
program. The population targeted for improvement through Peer Jacks was out-of-
state students who qualified for the Western Undergraduate Exchange (WUE) 
program.  The target population expanded in AY12-13 to include all out-of-state 
students due to similar barriers existing to both WUE and non-WUE students.  
Research on the power of peer-to-peer relationships led to the choice of a peer 
mentoring program model.  According to Pascarella and Terenzini (2005) interaction 
with peers is probably the most pervasive and powerful force in student persistence 
and degree completion.  

First time, full-time retention to the second year has slowly increased over the past 
fifteen years at NAU, from 65.6% in 2000, 69.3% in 2007, to 73.7% in 2013.  Out-of-
state FTFT retention to the second year has been slightly lower than the overall FTFT 
retention rate.  The primary goal of the Peer Jacks Mentoring program was to impact



the rate of retention to the second year for out-of-state students.  In 2011, the program 
added the goal to serve and retain a large enough out-of-state student population to 
impact the overall institutional FTFT retention rate. The Peer Jacks program has a 
strong enough influence on first semester GPA and first semester retention to be a 
statistically significant predictor in regression analysis.  Propensity score analysis was 
completed in AY12-13 and AY13-14 to match program participants with similar 
students who did not participate. Logistic regression analysis was used to balance the 
participants and non-participants on six covariates: core high school GPA, gender, 
ethnic minority status, first generation status, residency, and Pell Grant eligibility.  
Findings for both years show an average gain of 5% in the retention of participants 
versus non-participants from freshman to sophomore year.  In AY13-14, the participant 
average GPA was 0.09 points higher than non-participants, and progression to 
sophomore status by the end of the first year was 9.1% higher than non-participants.   

In addition to quantitatively assessing the program’s impact, the experience of 
program participants is evaluated qualitatively through surveys to make sure learning 
outcomes of the program are met.  Key learning and development outcomes for Peer 
Jacks include 1) sense of connectedness/community, 2) successful transition to 
campus environment, 3) knowledge of campus resources and processes, 4) use of 
campus resources/referral follow-up, 5) purposeful academic monitoring/self-guided 
learning, and 6) values exploration and development. Responses from the AY14-15 
program evaluation demonstrate how the program achieves the desired learning 
outcomes (n=209/600). 

To what degree did participating in Peer Jacks help you 
in the following areas? 

Strongly Agree/Agree

Develop goals for my first year at the university 92%

Became aware of campus resources that matched my 
interests and needs

95%

Learn how to monitor how I was doing in my classes 93%

Develop academic habits that helped me succeed 91%

Peer Jacks is inherently beneficial to students because there are no requirements 
linked to their participation.  Students can use Peer Jacks to develop skills or enhance 
existing strengths by becoming connected with leadership opportunities through the 
program.  The impact of Peer Jacks goes beyond a student’s freshman year at NAU.  
88% of new Peer Jacks mentors (n=38) in fall 2014 were Peer Jacks mentees their 
freshman year.  By participating in Peer Jacks as a mentee, students gain a baseline 
familiarity with NAU campus resources, which gives them an advantage as mentors.  
Their continued involvement with Peer Jacks means they receive support and 
development during their sophomore, junior, and senior years at NAU.  Working as a 
mentor not only provides employment for past mentees, but also provides a significant 
amount of leadership development and career preparation.  Peer Jacks is invested in

Table 1



the training and development of its mentors. The program uses a curriculum-based 
training model for its program staff, and is certified by the College Reading and 
Learning Association.  A structured peer-mentoring program that integrates academic 
and non-academic components is shown to be the best way to organize a mentoring 
program (Cuseo, 2002). 

Skills gained by the new peer mentors are assessed at the end of the spring 
training class, which is mandatory for all new peer mentors. Results from the AY14-15 
new Peer Mentor survey (n=38) demonstrate the benefits the mentors gain that extend 
beyond the scope of their mentor role. 

The peer leadership experience has enhanced your 
ability to…

Significantly/Moderately 
Agree

Successfully balance employment, academics and 
personal commitments

94%

Engage meaningfully with people who have different 
backgrounds and perspectives

97%

Communicate professionally with my supervisors and/or 
other staff and faculty

100%

Work effectively with others to accomplish a goal 94%

Creatively solve problems 94%

Motivate others 94%

Table 2

During this past year in particular, the interest in refining and improving program 
design has led to a focus on assessing the peer mentor preparation experiences.  
Several tools and processes in this area were added to the standing multi-pronged 
approach to assessing the mentee experience.  The program staff observed that the 
time spent on the personal and professional development of the peer mentors trickles 
down to the participants.  Looking at program design and assessment data together 
helps refine various aspects of the work that propels the program forward and yields 
greater benefits to both mentees and mentors.  Peer Jacks restructured its supervision 
model to allow the four Graduate Assistant supervisors to assist the mentors with their 
mentees, and shift the focus of the two professional staff members to helping mentors 
with their own personal and professional development.  This restructuring has 
increased the investment of mentors in the program as well as increase the value the 
mentees gained from the program as a result of the mentors’ development.  

George Kuh (2008) identified programs that had positive associations with 
student learning and retention.  Beginning in the fall of 2013, Peer Jacks has worked 
extensively on the supervision curriculum of the mentors and graduate assistants to 
reflect the attributes of High Impact Practices (HIP).  The Peer Jacks Mentoring 
program at Northern Arizona University (NAU) has grown in student participation and 
developed into being a high impact practice that can be replicated at other universities 
by utilizing purposeful effort, building relationships, engaging across differences, 
providing rich feedback, reflection, and applying learning. 



One of the attributes of a High Impact Practice (HIP) is participating in activities 
that require purposeful effort. Through the supervision curriculum, mentors are 
engaged in meaningful tasks that help them clarify their values and solidify their 
purpose.  Many of the reflective journals are designed to have them probe deeper into 
their belief system and examine whether or not their daily actions align with their 
values.  The mentoring role itself requires daily decisions that deepen student’s 
investment in activities and relationship with each of their mentees.  The mentors 
follow up with their students and update their supervisor with notes and discuss plans 
of action about individual students.   

The second attribute involves building relationships.  Mentors are matched with 
mentees for a full academic year and have the same supervisors and group for this 
entire academic year.  The nature of activities puts mentors in circumstances that 
demand interaction with supervisors, peers and mentees about substantive matters 
over a period of time, thus building consistency and trust.   

Participation increases the likelihood that students will experience diversity 
through interaction with people who are different from themselves.  Students are 
challenged to develop new ways of thinking and responding to novel circumstances.  
Even though the mentors may share major or same college as their mentee, they may 
come from a different ethnicity, socioeconomic, or cultural experience.   

A fourth attribute of HIPs is providing rich feedback.  One-on-one meetings with 
mentees are observed by Program Coordinators, Graduate Assistants, and/or Level III 
fellow mentors utilizing a communication rubric at least twice a year.  The interpersonal 
communication rubric outlines observable behaviors expected for three skill levels: 
novice, competence, and mastery, and provides tangible information on how mentors 
can assess and improve their communication skills.  Mentors also meet every week 
with a supervisor and once a week in a group staff meeting setting.  Every other week 
the mentors meet with their program coordinator and engage in reflective journals 
about their strengths, values, and growth throughout the year and/or mentoring tenure.   

The fifth HIP attribute that our mentoring program utilizes is applied learning.   
Connections are made between learning context and real-world setting by providing 
opportunities for students to see how what they are learning works in “on” and “off” 
campus settings.  Peer Jacks is infused with opportunities for active, collaborative 
learning.  Students better understand themselves in relation to others in the larger 
world. There is an emphasis on the connection between their mentoring position and 
future professional endeavors.   

Finally, our program allows time for the mentors to reflect on their mentoring 
experience, and their overall college experience.  By encouraging reflection, our 
program increases the value of the learning experience by:  encouraging mentor to 
make meaning out of the process; enables the mentors to relate the new material 
learning to prior knowledge and hence a better understanding of self and others; and 
enhances the mentor’s meta-cognitive awareness.   



Peer Jacks is a curriculum-based, certified mentoring program which would 
make it possible to be successfully replicated at other institutions.  The training course 
has already been used as a model for other on-campus mentoring programs. 
Institutions who are interested in replicating the Peer Jacks program would benefit 
from its established curriculum for mentors, Graduate Assistants, and Program 
Coordinators.  Peer Jacks also has an established assessment model that is 
transferable to other programs. Key considerations for creating a similar mentoring 
program at another institution are:  

Investment in personnel resources from university administration to ensure quality 
mentor/mentee mentor/supervisor ratios. 

Investment in financial resources to support the social engagement of mentees/
promote community through events and trips. 

Ability to have first time mentors participate in mentor training class. 
Prioritization of both the mentor student-worker role development and the mentor 

personal/professional development.  
Belief in the peer-to-peer education model.  

Through an extensive supervision curriculum and focusing on helping the 
mentors find their purpose, grow as leaders, and strive for excellence the program 
continues to exceed expectations with retention and graduation rates with the students 
they serve.  By focusing on our mentors in this manner, we have fewer turnovers, a 
greater sense of community, and a larger positive impact at the campus level.  
Mentors not only utilize their leadership skills to help their students succeed but they 
also branch out within the university and apply these leadership skills to help other 
mentors develop, strengthen their performance in academics and also grow 
professionally as they prepare for life after college. 
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Looking Out For Students Wallets and Well Being 

Tanith Quintanilla 
Victor M. Rojas Jr. 
California State University, Fullerton 

The increase in higher education cost is hindering student persistence to 
degree completion (Robb, Moody, & Abdel-Ghany, 2012).  Nationally financial literacy 
knowledge among college students is very low (Xioa, Ahn, Serido, & Shim, 2014). 
Research also shows that there is a positive correlation between financial literacy 
education and practicing healthy financial behavior.  

While CSUF aims to keep tuition cost low, there are other factors that are 
considered in student financial situation. Such as credit card debt, identity theft, and a 
lack of money management skills. As a Hispanic Serving Institution that serves a large 
low-income background population, it is critical to address financial literacy at CSUF.  

In 2012, CSUF took on the challenge to help students develop holistically, by 
establishing a Financial Literacy Program (FLP). FLP is housed in the Office of the 
Vice President for Student Affairs. The mission of the FLP is to help CSUF students 
improve their understanding of financial concepts and services so they are 
empowered to make informed choices and take action to improve their financial well-
being.  

~~~



The FLP mission aligns with the university strategic plan by educating students 
on financial matters as an effort to help them persist.  Holistic develop of students is 
vital to the universities mission.  Victor Rojas, Associate Director of Student Success 
Initiative and Special Programs, took over the FLP in 2012 and is looking to expand its 
reach on campus.  This year, with the help of Tanith Quintanilla, Graduate Assistant for 
FLP, they are reaching out and collaborating with other departments and programs 
across campus to assess workshops and presentations offered by FLP. One primary 
goal is to create sustainable materials. 

This initiative aligns with President Obamas American’s College Promise Act of 
2015, trying to alleviate student loan debt burden (Mangan, 2015).  This effort is being 
address by the FLP focus on workshops concentrating on student loan debt and 
repayment. Progress is being made at CSUF with the help and collaboration of the 
entire campus to put students’ financial well-being first. 

For more information about CSUF Financial Literacy Program please contact: Tanith 
Quintanilla at fin_literacy@fullerton.edu 
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Integrating Student Affairs Assessment into the Campus-wide Assessment Culture 
Yessica De La Torre, Assessment Graduate Assistant 
David Fogues, Ph.D., Chief of Operations   
California State University, Fullerton  

The Division of Student Affairs at California 
State University Fullerton (CSUF) is dedicated to 
the development of an assessment culture that 
focuses on integrating the division’s assessment 
with the institutional assessment process and 
aligning the division’s goals with the university’s 
strategic plan. To develop this assessment culture, 
the Office of the Vice President for Student Affairs 
(VPSA) was one of the first co-curricular divisions 
to partner with the Assessment and Educational 
Effectiveness Office, to participate in faculty 
assessment committees, and participate in the 
campus-wide six step assessment cycle.  

The assessment cycle requires staff to develop 
outcomes that align with the university and 
division strategic plan. Staff collect and analyze 
data to set improvement actions based on the 
data. A culture of assessment is one where staff 
recognize that data must be collected, 
accountability must be held according to 
stakeholders, and data must be used to improve 
(Schuh, 2013). This past academic year, Chief 
of Operations, David Forgues and Assessment 
Graduate Assistant, Yessica De La Torre 
assisted each department in the Division of 

Student Affairs at CSUF throughout the 
6 step assessment cycle, resulting in a 
77% participation rate; a great 
benchmark for the first year of 
participation in campus wide 
assessment efforts. More importantly, 
77% of the division has now aligned its 
assessment efforts with both the 
university and the division’s strategic 
plan, as well as has become a 
recognized contributor to the institutions 
improvement through assessment.  

http://fullerton.edu/assessment/assessment_at_csuf/UnvAssessmentRpt1415.pdf
http://fullerton.edu/assessment/assessment_at_csuf/UnvAssessmentRpt1415.pdf


As part of the Student Affairs Strategic 
Plan the VPSA encourages staff to 
share their work through conferences 
or in division wide meetings, furthering 
collaboration and professional 
development with individual 
departments. The VPSA will continue 
to support departments in their 
assessment efforts and hopes to fully 
incorporate the division to the 
university’s assessment efforts by the 
end of 2016.  

Schuh, J. (2013). Developing a culture of 
assessment in student affairs. New 
Directions for Student Services, 2013(142), 
89-98. 

~~~

NASPA Region VI Fall 2015 Newsletter Submission 
California State University Monterey Bay 
Submitted by:  Gary Rodriguez  
   Health Promotion & Prevention Specialist  
   CSUMB Health & Wellness Services 
   grodriguez@csumb.edu 

The start of a new academic year has brought good news and recognition for Health & 
Wellness Services at California State University Monterey Bay.  

First, Caroline Haskell, Director of Health & Wellness Services, was selected as the 
Social Worker of the Year by the California Chapter of the National Association of 
Social Workers (NASW-CA) and honored at their annual conference on October 9th.  
Family, friends, and colleagues joined conference attendees in celebrating Caroline’s 
award and are awaiting the announcement for the NASW National Social Worker of 
the year, for which she has also been nominated.



Caroline’s book “Combined Destinies: Whites Sharing Grief About Racism” – co-
authored with Ann Jealous – received the 2015 Next Generation Indie Book Award in 
the Anthology Category.  The awards are judged by leaders of the independent book 
publishing industry, including many coming from long-standing careers with major 
publishing houses, to identify books that deserve to reach a wider audience. 

In another area of Health & Wellness Services, the Health Promotion & Education 
Program was awarded an Early Stage Collegiate Recovery Grant from Transforming 
Youth Recovery.  Funding provided by this grant will be used to assist CSUMB in 
building a recovery community from the inside out by focusing on community-based 
assets and mobilizing relationships between students in recovery, the university, and 
community-based agencies and organizations. Our collaboration with Transforming 
Youth Recovery is instrumental in the nationwide efforts to expand the network of 
collegiate recovery programs across the United States. 

For more information about any of the departments or programs that comprise Health 
& Wellness Services at CSUMB (Campus Health Center, Personal Growth & 
Counseling Center, Student Disability Resources, Health Promotion & Education, and 
Campus Chaplaincy), please visit our website at https://csumb.edu/hws or email Gary 
Rodriguez, Health Promotion and Prevention Specialist, at grodriguez@csumb.edu. 

~~~

Helping Hands Day 2013 
Event Assessment Report 

Introduction.  

 The purpose of this document is to provide a snapshot of the background of 
Whittier College’s annual Helping Hands Day, an overview of the concept of service-
learning and the revised mission, goals and student learning outcomes for Helping 
Hands Day. Then the complied data and assessment results are presented with 
recommendations for future years.  

About. 

 For sixteen years on a Saturday, approximately 400 Whittier College student, 
staff, faculty and/or alumni volunteers rise early and meet on the College campus to 
receive their assignments for Helping Hands Day. Helping Hands Day is an annual 
program that sponsors daylong service projects within the community, partnering with 
local city agencies, senior centers, shelters, and other organizations in need. Teams 
head out into the field for a variety of activities, from gardening and painting and street 
cleanup, to reading to the elderly, working with the homeless, and organizing files or 
other administrative duties.  

https://csumb.edu/hws
mailto:grodriguez@csumb.edu
https://csumb.edu/hws
mailto:grodriguez@csumb.edu


Why a service-learning project?  

Service-learning and community service projects have been linked to various 
aspects of college student development. Einfeld & Collins (2008) found that while 
participating in service-learning opportunities participants increased their awareness of 
social justice and developed multicultural skills while Astin and Sax’s (1998) research 
presented that participation in volunteer service corresponded with civic responsibility 
outcomes. These outcomes included commitment in helping others, serving the 
community, promoting racial understanding and doing volunteer work. By continuing to 
support this project as a campus, Whittier College continues to instill the value of civic 
responsibility to its students. Service-learning, also referred to as community-service 
learning, is a “pedagogy of reflective inquiry linking students’ affective and cognitive 
development and connecting institutions of higher education to communities of which 
they are a part” (Saltmarsh, 1997). Using service-learning to design, implement and 
assess Helping Hands Day ensures that the event is able to connect the institutions of 
higher education, the community and the students’ development.  

Theoretical Expression of Service-Learning.  

Delve, Mintz and Steward (1990) developed a service-learning model founded on 
Perry’s cognitive development model, Kohlberg’s moral development and Gilligan’s 
moral judgment model. This experiential learning model is then flushed through Kolb’s 
theory of experiential learning. Delve, Mintz and Steward’s model has a five-phase 
cycle that progresses from exploration to clarification, to realization, activation and 
internalization. Their intent is to bring the develop of learning abilities and the 
development of values into a single scheme. In the exploration phase, new student 
volunteers are looking for an opportunity to help and get involved and generally are 
unaware of the problems that others face. In the clarification phase, students explore 
their service-opportunities and begin to make decisions about where they are going to 
serve. During the actual action of service, students begin to clarify what is important to 
them. In the realization phase, the “Aha!” moment occurs; where student see the 
diversity in their community and the issues at hand. Students may decide to continue 
service with the site or look for way to become more away of the issues at hand. In the 
activation phase, students begin to recognize the reciprocity between serving and 
learning as they receive more from their service than they are giving. In the 
internalization phase, students move to integrate their experience into their lives. 
Further but less occurring, students make lifestyle and career decisions consistent 
with the values they gained from their experience. 



 

 

Where our students are?  

 While we hope that the students of Whittier College move to make decisions 
based on the values they learn while in-residence, we also understand that Helping 
Hands Day is designed as a one-time, yearly program. We expect our student 
participants to be between the realization and activation phase. Through this service-
opportunity, they are exposed to the different community issues at hand and learn 
hands-on the role they play in contributing to that issues. For as much work they are 
giving through the service, they are taking away lessons and values as well.  
 How our student participants move through this cycle is also dependent on their 
intentions and motivations to engage in community service. Ajzen (1985, 1991) argue 
that the “stronger individual intentions [are], the more likely it is that they will engage in 
the specified behaviors” (Hellman, Hoppes & Ellison, 2006; Ajzen, 1985; Ajzen, 1991). 
Because a pre-service assessment was not conducted, we’ll rely on previous research 
to generally inform students’ intention. Hellman, Hoppes & Ellison (2006) identified a 
number of measures from the Community Service Attitudes Survey (CSAS) to assess 
attitudes toward volunteering.  

• The perception of a community need with the participant’s sense of 
responsibility to respond.  

o Awareness that others in the community are in need.  
o Actions that could relieve the community need.  
o Ability to effectively serve the community.  
o Connectedness and sense of responsibility toward serving the 

community.  
• Individual’s sense of moral obligation to respond to the community need.  

o Norms that influence moral obligation. 
o Empathy towards others in the community that are suffering and in need.  

• Individual’s assessment of their helping behaviors. 
o Costs of engaging in community service activities would have on the 

individual.  
o Benefits one would attain from engaging in community service activities.  
o Seriousness in effect that the lack of community service has on the 



The researcher found strong positive correlations between a sense of 
connectedness with the community, the seriousness of community need, action, the 
moral obligation of norms and one’s perceived ability to be positively associated with 
the intent to engage in service. They also found that the costs associated with service 
were negatively associated with that intention. Empathy and need awareness were 
found to be moderately related to the intent to engage in community service. These 
study results give a look at the internal reasoning behind students’ decision to serve. 

Unlike previous years, Helping Hands Day has moved from a mandatory event 
for the freshman class to a voluntary option for the entire campus community. While 
we understand that there is still the lingering history of the requirement, we hope that 
our students’ community service decision stem from the general sense of moral 
obligation and individual responsibility.  

Helping Hands Day 2013 

Mission: The mission of Helping Hands Day is to connect students with an initial 
introduction to community involvement and service-learning. This is facilitated by 
connecting the campus community to various opportunities to serve. Helping Hands 
Day speaks to Whittier College’s community goal within its liberal arts education. 
Community is recognized at Whittier College as a transformative experience that 
begins in learning communities that introduce the idea of building connections across 
disciplines, as well as the importance of interdisciplinary approaches to understanding 
the world.  

Goal: The goal of Helping Hands Day is to establish initial connection to community 
service.  

Student Learning Outcomes:  
• The students will be able to articulate the importance of service in and for the 

community. 
o This student learning objective was developed from the domain of social 

responsibility and sense of civic responsibility within the CAS standard 
for humanitarianism and civic engagement.  

Program Objectives:  
• Students will participate in a College wide service day while connecting and 

collaborating with other Whittier College Community members (i.e. classmates, 
faculty, staff and alumni). 

• To ensure that Helping Hands Day continues to meet Whittier College’s pillar of 
community collaborations will occur between multiple offices including (but not 
limited to) the Leadership Experience and Programs (LEAP) Office, the Dean of 
Students Office, Center for Engagement with Communities, Alumni Office and 
Housing.  

o This program objective was developed from the domain of collaboration 
and effective leadership within the CAS standard for interpersonal 
competence. 



 

• Helping Hands Day will encourage students to exhibit dependability and 
trustworthiness by successful completion of projects at various community 
partner sites. 

o This program objective was developed from the domain of commitment 
to ethics and integrity within the CAS standard for intrapersonal 
development. 

General Information on the Volunteer Participants. 



Copy of Evaluation Instrument.  

PLEASE COMPLETE AFTER FINISHING YOUR SERVICE PROJECT! 

What did you feel your role was as a member of the Whittier community?  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
____________________________________________________________ 

What was the highlight of participating in Helping Hands Day?  
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
__________________________________________________________________
____________________________________________________________ 

Helping Hands Day showed me how to become more involved in my community. 
Strongly Disagree  Disagree  Agree  Strongly Agree  

I am planning to participate in other service opportunities on or off campus.  
Strongly Disagree  Disagree  Agree  Strongly Agree  

I feel that I made an impact on the community I served today. 
Strongly Disagree  Disagree  Agree  Strongly Agree  

Please share any additional comments:  
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 
__________________________________________________________________ 

Please list any suggestions to improve Helping Hands Day next year:  
__________________________________________________________________ 
__________________________________________________________________ 



 

Basic Intermediate Advanced

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
one of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
two of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
three of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Examples of Domain 
Responses

Interpersonal Intrapersonal Knowledge Acquisition

Working with freshman 
writing class or student 
organization; completed tasks 
as a team; 

Completed given tasks at sites 
while representing Whittier 
College

Choose the site because I’m 
interested in that field; 
Connected to my freshman 
writing class theme; 
connected to other interested 
service areas. 

Assessment Rubric 

Student Learning Outcome: Students will be able to articulate the importance of 
service in and for the community.  

• This student learning outcome was developed from the humanitarianism and 
civic engagement domain of CAS standards for service-learning programs. This 
domain lists social responsibility and sense of civic responsibility as sample 
dimensions. 

• Likert-scale responses: 

o Helping Hands Day showed me how to become more involved in my 
community.  



Assessment Rubric

Basic Intermediate Advanced

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
one of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
two of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Student attended Helping 
Hands Day and open-ended 
questions reflecting at least 
three of the program domains: 

Interpersonal: collaboration 
and effective leadership 

Intrapersonal: commitment 
to ethics and integrity  

Knowledge Acquisition: 
connecting knowledge to 
other knowledge, ideas and 
experiences

Assessment Results (by 
rubric)

Basic Intermediate Advanced

203 student responses 
indicated basic level 
competency  

* 25 interpersonal 

* 176 intrapersonal  

* 6 knowledge acquisition 

83 student responses 
indicated intermediate level 
competency 

* 58 Interpersonal and 
intrapersonal  

* 4 interpersonal and 
knowledge acquisition 

* intrapersonal and 
knowledge acquisition

0 student responses indicated 
advanced level competency 

29 student responses indicated no or less than basic level competency 



 

Helping Hands Day showed me to become more involved in my community. 

0.95% (3) of respondents strongly disagreed that Helping Hands Day showed them how to 
become more involved in their community. 
5.71% (18) of respondents disagreed that Helping Hands Day showed them how to become 
more involved in their community.
59.3% (187) of respondents agreed that Helping Hands Day showed them how to become 
more involved in their community. 
33.97% (107) of respondents strongly agreed Helping Hands Day showed them how to 
become more involved in their community. 

Additional Likert-Scale Questions: 
• I am planning to participate in other service opportunities on or off campus.  
• I feel that I made an impact on the community I served today. 

Assessment Results 

Student Learning Outcome: Students will be able to articulate the importance of 
service in and for the community.  

• This student learning outcome was developed from the humanitarianism and 
civic engagement domain of CAS standards for service-learning programs. This 
domain lists social responsibility and sense of civic responsibility as sample 
dimensions. 

Likert-scale responses: 

Helping Hands Day showed me how to become more involved in my community 



I am planning to participate in other service opportunities on or off campus.

0.95% (3) of respondents strongly disagreed in future plans to participate in other service 
opportunities on or off campus.
6.03% (19) of respondents disagreed in future plans to participate in other service 
opportunities on or off campus. 
61.27% (193) of respondents agreed that in future plans to participate in other service 
opportunities on or off campus.
31.75% (100) of respondents strongly agreed that in future plans to participate in other service 
opportunities on or off campus. 

I feel that I made an impact on the community I served today.

0.95% (3) of respondents strongly disagreed that they felt that they made an 
impact on the community they served today.
6.35% (20) of respondents disagreed that they felt that they made an impact on 
the community they served today. 
58.73% (185) of respondents agreed that they felt that they made an impact on 
the community they served today.
33.97% (107) of respondents strongly agreed that they felt that they made an 
impact on the community they served today. 



Common Themes for Evaluation Question: What did you feel your role was as a 
member of the Whittier Community?  

When prompted with the question “What do you feel your role was as a member of the 
Whittier Community?” participants identified a variety of roles which were coded into 
eight themed roles. These roles are presented in terms of most frequently occurring in 
responses to the least occurring. The direct quotes provided speak to students’ 
responses for each theme. 

1. Helper: “…to help the community as best I can and make a difference.”  

2. Giving Back: “I felt that I was able to help the community and making a 
difference makes me feel that just by helping out for a few hours helps others in 
a big way. I love how I can give back to the community.”  

3. Citizen/Community Member:  “Helping Hands Day made me feel like a 
productive member of the community and taught me to give back.” 

4. Make a Difference: “It’s the small things we worked on that made the 
difference.”  

5. Leader: “I felt that my role is to participate and be a positive leader in the 
Whittier Community.”  

6. Create a Better Place: “I didn’t save a life, but I feel like my work made 
someone else’s life better…”  

7. Service/Serve the Community: “To give service to those who need help and 
take the initiative.” 

8. Representative of Whittier College: “To represent Whittier College and get 
the word out about its involvement in the community.”  

Common Themes for Evaluation Question: What was the highlight of 
participating in Helping Hands Day? 

When prompted with the question “What was the highlight of participating in Helping 
Hands Day?” participants identified a variety of highlights which were coded into seven 
themed roles. These highlight themes are presented in terms of most frequently 
occurring in responses to the least occurring. The direct quotes provided speak to 
students’ responses for each theme. 



1. Bonding: “I think the highlight of participating in Helping Hands Day was not 
only taking a moment to do something for someone else but getting to do it with 
your friends. Just thinking about the positive change you’re making in 
someone’s life is so rewarding and I am honored that I was able to participate in 
this.”  

2. Helping: “The highlight of participating at CAPC for Helping Hands Day was 
just knowing that what I am doing to help today will impact people for a while to 
come.”  

3. Meeting New People: “To me, the highlight of participating in Helping Hands 
Day was being able to interact with those who may not have visitors all the 
time. Just being able to get the opportunity to learn more about others was a 
great experience.”  

4. Seeing the Finished Product: “The highlight for my day was finally getting to 
do community service again. Having been so involved for so long, I found 
myself missing the feeling. It was a rewarding, fun day.”  

5. Learning: “My highlight was actually being able to help Interfaith Food Center 
in being able to get more help for their program. I was actually able to learn 
about the program and I know that they are helping people be able to have food 
in their homes.”  

6. Making a Difference: “The highlight of participating in Helping Hands Day is 
knowing that we all somehow made a difference in the community and did 
something positive.”  

7. Giving Back: “The highlight of participants in Helping Hands Day was 
gathering with the school and seeing everyone work hard. It’s really cool to 
have a school this generous.”   

Programming Recommendations  

Logistics  
• Community Partners/Sites  

o Registration for community partners needs to end 4 weeks prior to event.  
o Site visits to be completed 3 weeks prior to event. Immediately 

afterwards, site details to be updated on student/participant registration. 
o Site representatives need to confirm an understanding of representative 

responsibilities (to be on-site prior to students arrival; to be on-time, 
storing of snacks, etc).  
♣ Creation of formal site evaluation form for representatives  

o Sites arranged by students need full registration as a community partner 
and organizations need to submit student/participation roster 



• Fundraising 
o Department and off-site donations secured two weeks prior (note: a 

month in advance is optimal)  
• Transportation  

o Arrange earlier arrival time to campus for buses 
o Bus captains need cell phone number of drivers as well  

• Team Leaders  
o Team Leader Orientation to happen the week prior to event 

♣ Including clear expectations and responsibilities  
• Student/Participation Registration 

o If Freshman Writing Courses want to register as a class, class rosters 
and site selection needs to be submitted by the 5th day of the semester.  

o Sports rosters and site selection due to coordinator by the 5th day of the 
semester.  

o Student/participant released to entire student body on the 6th day of the 
semester.  

o Student/participant registration ending the Monday before Helping Hands 
Day.  

o Master rosters and team assignments released to professional staff, 
team leaders and site representatives on the Wednesday before.  

• Day of 
o The staff and volunteer meeting to start at 6:45am.  
o Registration/Check-in starts at 7:00am on the upper landing above 

courtyard  
♣ Professional staff at registration table should be the only table 

handling day-off volunteers; no site table should be adding or 
reassigning volunteers 

o All sites leave at 7:30am (arrival to site projected at 8am) 
o No student group leaves to return to campus before 11:45am  

• Assessment 
o 2014: For the 2014 Helping Hands Day, the post-event survey should be 

the Likert-scale questions and general feedback.  
o 2015: For the 2015 Helping Hands Day, it is recommend that a pre-event 

assessment be administered upon registration and the post-event 
assessment match the 2013 documents and used in comparison to the 
2013 data.  



Aware Awake Alive – Make the Call 

Sometimes good things are born from tragedy.  18 year old Carson Starkey was a 
freshman in 2008 when he lost his life to alcohol poisoning.  In an effort to prevent this 
heartbreaking event from ever occurring again, Carson’s parents founded Aware 
Awake Alive, a grass roots, non-profit organization.  Aware Awake Alive’s mission is to 
prevent loss of life to alcohol poisoning by educating teens, young adults, and parents 
on the dangers and symptoms of alcohol overdose. 

The beauty of the Aware Awake Alive program is its simplicity.  Students are 
encouraged to use the MUST HELP acronym below to learn the signs of alcohol 
poisoning and take action by calling 911 if even one sign is present.  That’s it.  Don’t 
hesitate…just make the call.  

M - Mental confusion 
U - Unresponsive 
S – Snoring/Gasping for air 
T – Throwing up 

H - Hypothermia 
E - Erratic breathing 
L – Loss of consciousness 
P – Paleness/blueness of skin 

The Aware Awake Alive website hosts a variety of free resources to support their 
message.  Schools can create an account to access a toolbox full of videos, print 
materials, and presentations.  In addition, materials have been developed for specific 
departments and events such as Athletics, Housing, and Orientation.  The program 
also engages youth through social media. 

Aware Awake Alive is an excellent tool for peer to peer education.  Students are natural 
educators and eager to help their peers.  Look to peer education groups, campus clubs, 
fraternities and sororities, athletic team leaders, housing resident advisors, freshman 
orientation leaders, and others to help spread the message.  Here are just a few additional 
ways schools have incorporated the Aware Awake Alive message into their programming: 



• “Do not disturb door” hangers with the signs of alcohol 
poisoning on the reverse 

• Wallet-size cards 
• Tagline printed on promotional items and giveaways 
• Posters 
• Banners 
• Refrigerator magnets 
• Public service announcements 
• Freshman orientation presentations 

Aware Awake Alive is based in Austin Texas. 
http://www.awareawakealive.org 
(512) 710-5347 

Aware Awake Alive – Make the call and learn how you can bring this valuable program 
to your campus! 

*Please join us at the 2015 NASPA Western Regional Conference Knowledge 
Community Fair on Monday, November 9.  We’ll share Aware Awake Alive information 
and promotional items.* 

James Lange, Ph.D. 
Region VI Co-Representative 
San Diego State University 
jlange@mail.sdsu.edu 

Marianne Link, MPH, CHES 
Region VI Co-Representative 
California State University, Northridge 
marianne.link@csun.edu 

~~~

Violence Prevention On Campus: An Interdisciplinary Approach 

Reducing incidences of all types of violence on campus is at the forefront of our 
collective conscious as administrators and educators. Best practices from the field of 
Public Health can inform effective violence prevention strategies. Using tools for 
culture shift such as bystander intervention education and the social norms approach, 
we can create innovative, community-based approaches to violence prevention with 
great promise to positively impact campus climate. 

Violence takes many forms, and impacts students on an everyday basis. Proactively 
addressing violence on campus is a responsibility we all share as educators and 
administrators, as it is foundational in the on-going effort to provide access to



to transformational learning and development in an environment where students feel 
safe. A promising practice specific to violence prevention is bystander intervention 
(Banyard, Moynihan, & Plante, 2007). When bystander intervention behavior is taught 
and encouraged on campus, individuals and groups are empowered to be active 
participants in creating a culture of care. Understanding the efficacy of bystander 
intervention and being able to role model effective intervention for our students is a 
fundamental way we as professionals can be actively involved creating a campus 
culture of care. Because the roots of all forms of violence are the use of power and 
control by one group or individual over another, violence prevention is a social justice 
issue that has clear implications for equity and inclusion efforts. 

Violence prevention is also a community issue. As a field, Public Health approaches 
wellness as a community concern which requires community-level types of 
interventions.  As such, Public Health is an incredibly effective lens through which to 
structure violence prevention efforts on campus. The social-ecological model 
(Dahlberg & Krug, 2002) recognizes that violent behavior results from an interplay of 
factors at the individual, relationship, community and societal levels. To be effective, 
violence prevention efforts must utilize a variety of strategies that address all four of 
these domains. 

Another essential part of creating true culture change is the social norms approach. 
Berkowitz (2007) outlines social norms theory as the phenomenon by which 
individuals misperceive the behaviors and attitudes of their peers to be different from 
their own when in fact they are not. This becomes problematic when an individual’s 
misperception of the prevalence of violent behavior among peers is overestimated, or 
when the misperception of the prevalence of healthy behavior is underestimated. 
When applied to the creation of culture change on campus, this translates to a need 
for marketing campaigns that reinforce bystander intervention, healthy relationship-
building and standing up against oppressive language and exclusionary behavior. The 
social norms approach is powerful when used in conjunction with bystander 
intervention education. The normalization of active bystander behavior will result in 
higher levels of peer accountability and the reinforcement of taking action to prevent 
violence in one’s community. 

Coming into my current role as the Manager of Violence Prevention and Bystander 
Intervention Initiatives, I focused on applying Public Health frameworks in creating and 
expanding violence prevention efforts on campus. Building a strong collaborative 
relationship with the Health Promotion department of our Health Services unit (which 
is housed in a separate division than student affairs) was crucial in those first months, 
and that partnership has formed a strong backbone for many projects and initiatives. 
For Bears That Care, the bystander intervention education program I was hired to 
expand, I began applying concepts from social norms marketing in an effort to 
normalize bystander intervention behavior. My first step was to create a peer 
education program so that content and messaging related to bystander intervention 
was coming from members of the student community. From there, the content of 
workshops was revised to normalize and reinforce bystander intervention rather than 
highlight the bystander effect, which often impedes people from taking action when 
they notice a problem. The goal of these efforts was to effect behavioral change rather 
than just simply raising awareness.   



 

From the field of Public Health, a basic tenet of primary prevention is the necessity of 
collaborative and community-based strategies in addressing violence (Prothrow-Stith 
& David, 2010). At UC Berkeley, we have created the Violence Prevention Collaborate 
(VPC) to do just that. VPC’s mission statement notes, “This collaborative will bring 
more attention and cohesion to prevention work on campus in order to reduce 
incidences of violence and harm while creating a culture shift from permissiveness to 
accountability and intervention.” Membership is roughly half students and half staff, 
with a future goal of bringing faculty into the mix. Multiple departments, divisions, 
student groups and communities are at the table; student leadership is centered in our 
projects which has significantly increased the impact of VPC’s work. Last year, we 
focused on sexual violence prevention by launching our campus’ iteration of the It’s On 
Us campaign. This year, VPC is addressing harm and violence related to bias and 
exclusionary behavior by collaborating on two projects, one focused on unconscious 
bias and the other on intersectioinality.  

I have learned a great deal about violence prevention in the campus setting since 
beginning this role at Berkeley, and look forward to further learning and growth in my 
work. As we continue to engage in violence prevention work on our campuses, there 
are many insights we can gain by looking at other fields in which prevention and harm 
reduction work has been a focal point for many years. By familiarizing ourselves with 
evidence-based practices and new and emerging research, we can continue to strive 
toward creating transformational educational experiences wherein all members of our 
communities feel safe, welcome and validated. 
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“I have to out myself to every new professor I have, but I’ve been lucky so far.”  

I wish I could say that all of the students I come in contact with were this lucky. For 
some students who identify with names or genders other than what was assigned to 
them at birth, navigating a college campus can be treacherous grounds. Not only are 
they trying to find new buildings and classrooms, but they are also trying to find allies 
and community. They are tasked with adjusting to college life, as well as trying to 
discover which professors and classmates are “safe” to engage in personal 
conversations with.  

“Some professors are more understanding than others.”  

“One professor told me that she did not have time to deal with “nick-names” and that 
we would have to go by what was written on her roster.” 

I am privileged to hear these conversations, to be trusted with students’ fears and 
experiences.  I am also confronted with the reality that many of the individuals that 
these students come into contact with on campus do not understand the layers of 
struggle and complexity that students who exist outside of the gender binary deal with 
on a daily basis.  

This was the catalyst for launching one of our new campus workshops, Gender 101. 
My student assistant, Krysten Cherkaski, and I spent weeks developing this workshop. 
She scoured online sources, community organizations, college PRIDE centers, and 
personal experiences.  Knowing that this topic would feel foreign to many, I focused on 
creating interactive components to encourage conversations between participants.  

Aside from expressing the need for acceptance and respect, our three main outcomes 
for participants of this introductory workshop were: 
To recognize that gender is not binary 
To identify gender pronouns and their importance 
To understand that gender has many components 

With just over an hour to achieve our goals, we broke the workshop up into several 
pieces. Krysten presented on the different components of gender, using visuals, such 
as The Gender Unicorn from Trans Student Educational Resources. She also 
discussed gender variations from around the world, offering historical and cultural 
perspectives. I led an interactive activity to discuss gender expression and had a 
spectrum where people could place their markers where they felt like they fit. This was 
a great visual for participants to see the wide variety of ways that people around them 
viewed themselves. 



Krysten shared information on the importance of respecting an individual’s chosen 
identity, including name and pronoun. I followed with an exercise where we practiced 
introducing ourselves with our preferred pronouns, and alternatively practicing 
respectfully asking someone for their preferred pronouns. We ended with a discussion 
surrounding Trans* identities, including obstacles on campus such as restrooms and 
unfriendly students and faculty, as well as how to be strong allies to the community. 
We ended with a fun video and a lively question and answer session. 

With three successful presentations under our belt, I can report that participants have 
gained so much from these workshops. The most frequent feedback that we receive is 
how appreciative people are for our discussion of gender terms. Just having the 
vocabulary for gender identities helps people feel more comfortable and able to affect 
change. I receive calls and emails regularly from staff who can recognize situations 
concerning gender that need to be addressed and want to make sure that they are 
supporting students in a positive way. With more and more students identifying as 
gender fluid, gender queer, Trans*, and many more, it is imperative that staff, faculty, 
and administrators educate themselves on the needs of these students. Ignoring 
preferred names and misgendering individuals because they do not fit into a binary 
modality of gender is unacceptable.  

It is up to us to create open and welcoming environments for our students. 
Implementing campus policies that allow students to have their preferred name listed 
on class rosters and discussion boards allows students to immediately participate. 
They are not forced to discuss their gender with strangers or to explain the difference 
in chosen names on the first day of class.  Contact your Gender, Women’s, and LGBT 
resource centers. Host department and staff trainings on gender, identities, and 
intersectionality. Our students deserve a campus community that is knowledgeable, 
engaged, and attuned to their needs. The resources are there, you just need to reach 
out.  

~~~

C-REAL: Informing our Community through Educational Research 
Dawn Person, Director of C-REAL, CSUF 
Yvonne Garcia, C-REAL Program Coordinator, CSUF 
Julia Walker, Graduate Research Assistant, CSUF 

Background of C-REAL 
The Center for Research on Educational Access and Leadership (C-REAL), 
established in 2008 by Dr. Dawn Person at California State University, Fullerton 
(CSUF) housed in the College of Education. The center’s vision and mission include 
Global Issues/Diversity, Assessment, Evaluation, Leadership, Access and Social 
Justice. The student facilitated center emphasizes the value of bringing together 
faculty, graduate and and undergraduate students who work together with educational 



partners to provide a strong foundation for quality work. The primary goal of our 
research is program development and evaluation to help reduce the achievement gap 
between student groups and support efforts that will better ensure equity, access and 
success for all students.  

The Center  
While C-REAL focuses on program evaluation, the center also supports student 
research opportunities and intentionally recruits diverse student researchers. This 
interdisciplinary community of scholars works collaboratively on research, educational 
programming, and community projects.  Below are six key foci of the center: 

Global Education/Diversity Institute Exchange 
C-REAL hosts global educational institutes to encourage partnerships with colleagues 
sharing assessment and evaluation expertise. Universities in Russia, Vietnam, South 
Africa, and China have visited the center over the past eight years. During these 
sessions scholars have exchanged lively discussions about higher education issues of 
access, equity, and student learning and development. Challenges are universal yet 
contexts are varied. 

Program Evaluation 
C-REAL provides both short and long-term solutions to educational problems that are 
theory and data informed. The center works with stakeholder to collect and analyze 
data, and report findings pertinent to program effectiveness and best practices. The 
center focuses on developing recommendations for program improvement.  

Research Opportunities for Students of Color 
C-REAL fosters the development of future change agents by creating access for 
underrepresented undergraduate, master, and doctoral students of color to engage in 
educational research while developing career, leadership, and life management skills. 
C-REAL alumni pursue careers in policy, politics, teaching and other social and 
educational change agencies. 

Faculty-Student Interaction 
Students work is in conjunction with faculty from the College of Education on most 
research projects; however, students are responsible for all data coordination, 
analysis, and report writing with the leadership and support of the center staff. The 
work of the center allows students to be mentored by outstanding faculty and 
community partners. 



 

Respond to Educational Issues 
C-REAL has partnered with the College of Education at CSUF to identify and respond 
to local problems and issues in PreK-18 and higher education. In the summer of 2015, 
C-REAL along with the Department of Educational Leadership at CSUF and CSU 
Long Beach (CSULB) provided assistance to over 1,000 displaced Corinthian College 
students in their educational journeys. In the past the center has been asked to 
partner with a variety of on and off-campus entities to help respond to educational 
issues related to organizational structures, supports and services for students who are 
undocumented, and training for community college staff on assessment and 
evaluation.  

Community Involvement 
The center works with the community to offer a variety of educational programs. One 
of the long term partnerships is with the graduate students from the Master of Science 
in Higher Education Program. They work in collaboration with C-REAL to host the 
Annual Maywood Education Fair. The education fair is designed to promote higher 
education awareness, knowledge, and resources to the residence of Maywood and 
the surrounding community in order to encourage a college going culture among 
students and their families.  

C-REAL has also hosted a conference on supporting students who are LGBTQ, led 
assessment of various conferences, and has hosted summer research institutes for 
high school students.   

Dr. Dawn Person, Director of C-REAL C-REAL fall 2015 staff members  



Already have ideas or submissions for our next 
newsletter? It’s never too early to submit! 

Email submissions to NaspaRegion6@gmail.com or email 
the Newsletter Editor directly at 
richard.mizusawa@hawaii.edu.

2016 Winter Edition Timeline:
Call for Articles: Thursday, January 14th & January 28th

Submission Deadline: Friday, February19th by 5pm
Newsletter Distribution: Thursday, February 25th
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